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Research Scholars on Educational Skills
Chhaya Goel1
D.R. Goel2
Ultimate aim of education any where should be to develop a complete human
being in a healthy universe. For that skills, both, hard & soft need to be developed
in all fields to live happy, productive and peaceful life. Hard skills are the core
skills which are required for innovation, creation, construction, and production in
various disciplines, such as, Physics, Chemistry, Mathematics, Biology,
Engineering & Technology, Arts, Commerce. The various phases are sensitivity,
germination, incubation, innovation, creation, construction, development and
implementation, whether it is designing, production and flying of an aero-plain or
sensing, creating, composing and reciting a poem, or formulating, producing,
analyzing and injecting a drug, or designing, development, organization and
administration of an institution. Soft Skills are needed for everyday transaction.
These are required for how people relate to each other: communicating, engaging in
dialogue, giving feedback, cooperating as a team member, contributing in meetings
and resolving conflicts, setting an example, team-building, facilitating meetings,
encouraging

innovations,

solving

problems,

making

decisions,

planning,

delegating, observing, instructing, coaching, encouraging and motivating. To be
good at hard skills usually takes smarts or IQ (also known as our left brain-the
logical center). To be good at soft skills usually takes Emotional Intelligence or
EQ (also known as our right brain- the emotional center). Hard skills are skills
where the rules stay the same regardless of which company, circumstance or people
you work with. In contrast, soft skills are self management skills and people skills
1
2
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where the rules change depending on the company culture and people you work
with. For example, programming is a hard skill. The rules for how we can be good
at creating the best code to do a function is the same regardless of where we work.
Communication skills are a set of soft skills. The rules for how to be effective at
communication change and depend on the audience and the content we are
communicating. Hard skills can be learned in school. There are usually designated
level of competency and a defined path as to how to excel with each hard skill.
Most soft skills are not taught well in school and have to be learned on the job by
trial and error. Careers can be classified into three categories, careers that need
hard skills and little soft skills, both hard & soft skills, mostly soft skills and little
hard skills.
But, Hard Skills & Soft Skills combination is rarely found. There is less
research, but, more publication,

less creation but more communication,

less

production, but, more marketing and vice versa. Masses are lost in customary
designs. Hard Skills which emerge through sound theoretical base or lead to theory,
with practice, patience and perseverance having precision and perfection
passionately emerge. Soft skills demand environmental sensitivity & action.
Communication, transaction and transmission through the soft skills infuse life into
this sphere.
Here, the intent is to arrive at a combination of hard skills & soft skills. Hard
and soft skills are often referred to when entering into & living a profession. While
hard skills are essential to enter, it is the soft skills that facilitate professional ethics
& aesthetics. To be a good personality fit for any profession we need to be quality
producers, humanistic communicators, and civilized & scientific consumers.
The establishment has outgrown in most of the fields in India, such as,
Teacher Education, Engineering, Medicine, and even Agriculture. The main cause
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& effect are the improper planning & unemployable product. The human
development should ensure self- employability in respective fields.
Science without experimentation skills, Art without creativity, Commerce
without substance, Mathematics without speculation, Logic without reasoning,
Schools without life skills, Polity without statesmanship, and nature without beauty
are empty. There is a need to realize skills in all the areas. But, the question is have
Life Skills, Thinking Skills, Human Development Skills, Management Skills,
Emotional Skills, Adaptability and Social Responsibility Skills, Vocational Skills,
Professional Skills, and many more skills have achieved the status of Skills? The
complexity of the prevailing conditions demands skills for healthy, peaceful,
harmonious, meaningful living under highly complex socio-cultural-politicaleconomic-demographic conditions. So, there is a need to integrate skills in
Education. There are innumerous skills which various tasks demand. There is a
need to arrive at skill level in all the areas to cope up with the challenges.
Education ought to be rational as well as scientific. There is a need to realize Skill
inclusive, Skill integrated, and Skill evolving School Education & Teacher
Education at all levels, right from pre-primary to tertiary & continued education.
The present article attempts to explore the status of Education Scholars on 25
Skills.
1. Info-Savvy Skills
In this digital age of ICT everyone should be info-savvy , that is, in a
position to skillfully do Asking, Accessing, Analyzing, Applying and Assessing.
But, a large majority of us are not info-savvy. There is a need of integrating infosavvy skills in Education.
2. Techno-Pedagogic Skills
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Most of the Teachers and Teacher Educators, even in this age of ICT are
Pedagogues, but not Techno-Pedagogues. There is a need to develop TechnoPedagogic skills, such as, Media-Message compatibility, Temporal and Spatial
Proximity of Message Forms, Media Language Proficiency, Message, Media and
Mode integration, Realizing Media Credibility & Message Authenticity, Media
Search & Choice.
3. Vocational & Occupational Skills
We need to identify, nurture and develop vocational and occupational skills
in various areas, such as, agriculture, horticulture, sericulture, electricity,
electronics, sewing, plumbing, nursing, so that, the young ones become productive
and self-supportive.
4. Research & Construct Skills
There are various research skills, such as, imagination & creativity, logic &
reasoning, conceptual & theoretical thinking, reflection & feedback, data
collection, experimentation, analysis and dissemination. These days there is added
focus on Constructivist Approach. The constructivist approach demands various
skills, such as, Engaging, Exploring, Explaining, Elaborating and Evaluating. All
these skills need to be comprehensively identified and practiced.
5. Management Skills
There should be Education for critical & creative managers along with the
abilities of planning, organizing and controlling. Creative and critical management
demands various skills, such as, Instantaneously zooming out and zooming in,
More Eco-driven than Ego-driven, Sometime over & above the systems but never
against the system, Always deals in public agenda, never in personal agenda, Is
open minded rather than closed opinionated, Sets the organization towards vision
rather than lost in routines, Delegates to the level of irreversibility, Believes in
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building on strengths, Generates lasting commitment, Brings the processes to
logical end, Believes in Total Quality Management , Deals in reality with
intelligence, wit and humour. There is a need to integrate Management Skills in
Education.
6. Life Skills
Various Life Skills, such as, Self-Awareness, Empathy, Inter-Personal
Communication, Coping-up with Stress, Coping-up with Emotions, Creative
Thinking, Critical Thinking, Decision Making and Problem Solving have been
introduced in the School Curricula in India under Co-Scholastic Areas, but the
Teacher Education institutions have largely not integrated these skills. There is a
need to bridge the gaps between requirements of School Education and Teacher
Education.
7. Adjustment Skills
Life is Adjustment. There should be adjustment in all spheres of life, such as,
Home, Health, Society, Emotions and Education. How to adjust in all the areas? All
of us need to learn to live together. Adjustment simultaneously in all the areas is
rarely found these days. There is a need to realize comprehensive adjustment.
There is a dire need to realize symbiosis.
8. Special Education Skills
Learners with Special needs require specially skilled teachers. Also, the
scope of Technology Integrated Special Education needs to be explored. Even the
Software packages like JAWS are not easily accessible.

9. Human Development Skills
Education should be man making. There is a need to integrate emotional
development skills, spiritual development skills, and above all human development
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skills. Wholistic Education & Evaluation demand conceptualization, acculturation,
classification and integration of various skills. Some appreciable attempts have
been made and are being made, both, at the School Education and Teacher
Education levels.
10. Accountability & Adaptability
There is a need to exercise responsibility in personal, workplace and
community contexts, so as to set and meet high standards. We owe an explanation
to the self, as well as, others for each and every act of ours. We need to moderate
our temperament many a times with others. Before we attempt to supersede others
we need to learn to transcend our own selves.
11. Communication Skills
There is a need to establish effective communication in a variety of contexts
through a variety of forms, both, intra-personal & interpersonal, intra-faculty &
interfaculty, intra-nation & inter-nation. We need to be fully sensitive to the effects
of who, says what, to whom, & through which channel, be it Grampanchayat,
University Board of Studies, Syndicate, Senate, Central Advisory Board of
Education, Legislative, Judiciary or National Parliament.
12. Self Direction Skills
There is a need of monitoring one’s own learning needs and transferring
learning from one domain to another. Also one should have the skill of locating
appropriate resources. Each one of us has to pave our own paths. There are rare
learning resources and guides to guide us. We need to identify our own paths while
stepping in. It is because of faster obsolescence of coping skills and knowledge.
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13. Social Responsibility Skills
Everyone should act responsibly and demonstrate ethical behaviour in
personal life, work place, community and society. We are yet to find meaning with
local citizenship before advocating global citizenship.
14. Human Relation Skills
Every one , every where, under all sorts of conditions should observe
decency, decorum and discipline. There should be sharing with politeness. There
should be fellow feeling and empathy. There should be coexistence with peace and
harmony. For this self-discipline and empathy with the others’ view points are the
necessary conditions.
15. Emotional Skills
Most of us presume to know our strengths but are seldom conscious of the
weaknesses. There is a need to be thoroughly aware of the self. There is a need to
learn self management. We should sustain our social sensitivity and learn social
management. Growing complexities of the 21st Century immediately demand self
awareness & self management, social sensitivity & social management.
16. Human Development Climate Skills
There is a need to develop Human Development Climate Skills, such as,
Trust, Risk Taking, Openness, Reward, Responsibility, Support, Feedback, Team
Spirit and Collaboration. Owing to growth pressure there is a heavy emphasis on
material well being leading to nuclear and finally fragmented family as an
institution. The filial affection and empathy and compassion are weaning out.
While man has to work as an organization, either he/she or the organization or both
ought to make an attempt to create these values so as to work in cohesion.
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17. Spiritual Intelligence Skills
Material attainment of any level has to be subservient to the spiritual
attainment leading to the understanding of the self at the highest level of super subconsciousness. Spirituality, Knowledge of Soul, Quest for Life Values, Conviction,
Commitment & Character, Healthy State in Happiness and Distress, Brotherhood,
Equality, Acceptance and Empathy, Love & Compassion, Flexibility, Leadership in
Educational Change ought to be the natural features of every human being.
18. Innovation, Creation & Construction Skills
Dancing Crops, Flowing Wisdom, Enchanting Music, Touching Songs,
Resonating Dance, Immersing Verses, Speaking Sculptures, Enlightened Learners,
and Innovative Researchers are the wonderful Springs of Nature. Such skills need
to be scaled up.
19. Wholistic Education Skills
Wholistic Education should focus on knowledge of the discipline, interdisciplinarity,

Environmental

Attitude,

Health

development,

Emotional

Development, Spiritual Development and integrated development.
20. Inter-disciplines
Many a interdisciplinary Programs have come up, such as, Bio-Chemistry,
Bio-Technology, Microbiology, Bio-informatics, Bio-Physics, Bio-Statistics,
Genetics. Choice Base Credit System is being introduced throughout to realize
inter-disciplines.
21. Value Integrated Education
Education should be character building. Education should be governed by
Human Relations Model, rather than by traditional, hierarchical, bureaucratic
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model. Education should create global communities for sharing their states through
reflective dialogues. Higher Education should harness the Power of Science &
Technology for realizing Cultural Excellence.
22. Technology Integrated Education
There is technological revolution in Education. There is a shift from Online
Learning to Twitters, Face-book to Semantic Web. There is a quick shift from
Web-1 to Web-2 to Web-3 technology. Smart Classrooms are emerging. Wi-Fi, iPad, e-book, e-Reader, e-News Letter and Webinars are emerging. There is a need
to realize Technology Integrated Education.
23. Digital Age Skills
Digital Age Skills have become the basic needs of the present century, such
as, Global Awareness Skills- Understanding of how corporations and communities
all over the world are interrelated, Cultural Literacy Skills- Appreciation of
diversity of cultures, ICT Skills- Ability to find, analyze, evaluate and make
appropriate use of information, Scientific Literacy Skills- understanding of both
theoretical and practical aspects of Science, and Functional Literacy Skills- Use of
Information & Knowledge for living healthy, happy, meaningful and long life.
25. Yoga Skills
Yoga should be essential in Education Curricula. There should be adequate
inputs and practice on
 Yama or Eternal Vows: Ahimsa, Satya, Astey, Aprigraha & Brahmacharya
 Niyama or Observances: Saucha, Santosha, Tapas, Savdhyaya, Ishvarapranidhana
 Asana: Firm, Comfortable Meditative Posture
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 Pranayama: Regulation of the Vital Force
 Pratyahara: Sense withdrawal
 Dharna : Concentration
 Dhyana : Meditation
 Samadhi : Absorption
Rationale of the Study
Educational

Skills

emerge

scientifically

through

problem

specific

theorization, instantaneously. Now the question is have various skills been
integrated in Teacher Education scientifically & comprehensively. 21 st century
conditions demand skills for healthy, peaceful, harmonious, meaningful and full
living under highly complex socio-cultural-political-economic-demographic and
environmental conditions. Skill is the Science applied artistically or art applied
scientifically, precisely, easily, joyfully, cost effectively. It demands perfect,
instantaneous coordination of mind and motor muscles patiently & passionately.
Education ought to be science based, skill based and technology integrated. The
present paper attempts to explore the status of Education Scholars on various skills.
Objectives of the Study
To study the perceptions of Ph.D. Scholars on Educational Skills.
1. To study the relative status of Ph.D. Scholars in Education on various skills.
2. To case study the comprehensive profile of Ph.D. Scholars on various skills.
Sample for the study
Sample for the study is constituted of 15 Ph.D. Scholars available at CASE
on the date of data collection.
Tools & Techniques Employed
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A Skill Status Inventory was constructed by the investigators on 25 Skills, having
179 items against 5 point scale- Very Often, Often, Sometimes, Rarely, Never, as
follows:
Skill Status Inventory: Skills & Items

SNO Skill

Number of Items

1

Info-Savvy Skill (ISS)

8

2.

Techno-Pedagogic Skill (TPS)

22

3

Techno-Management Skills (TMS)

9

4

Techno-Special Skills (TSS)

15

5

Techno-Living Skills (TLS)

11

6

Accountability & Adaptability (A&A)

4

7

Communication Skill (CS)

2

8

Critical Thinking & Systems Thinking (CT&ST) 3

9

Information and Media Skills (I & MS)

2

10

Interpersonal & Collaborative Skill (IP&CS)

5

11

Problem Solving(PS)

3

12

Self Direction (SD)

3

13

Social Responsibility (SR)

4

14

Human Relations Skills (HRS)

5

15

Emotional Skills (ES)

4

16

Life Skills (LS)

7

17

Adjustment Skills (AS)

5

18

Human Development Climate Skills (HDCS)

9

19

Spiritual Intelligence Skill (SIS)

9
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20

Research & Construct Skills (R&CS)

12

21

Management Skill (MS)

10

22

Citizenship Skills (CZS)

7

23

Wholistic Education Skills (WES)

6

24

Digital Age Skills (DAS)

6

25

Yoga Skills (YS)

8

26

Total Items

179

Data Collection
The Skill Status Inventory was administered on the available 15 Education
Scholars. They registered their responses against 5 point scale.
Data Analysis
The data were analyzed in terms of frequencies and % responses, skill-wise
and over all.
Objective-wise data analysis is presented as follows:
A. Perception of the Scholars on Educational Skills
Table-1: Perception of the Scholars on Educational Skills

SSNO Response
1

All the skills are essential to lead the life. Skills should be properly
used, timely adopted when and wherever required to achieve our life
objectives. Media skills are useful for getting information, TechnoPedagogic Skills to save time and presenting/providing contents
effectively, Emotional Skills are useful for managing self, whereas,
Spiritual and Yoga Skills show path to lead healthy and happy life.

2

I believe that different kind of skills can make a person happy,
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healthy, interactive, cooperative, eco-friendly and global. Technosavvy skills make a person interactive with a machine, a human and
the environment. Info-savvy skills keep a person up-to-date with
latest, reliable and authentic information. Life skills help a person in
dealing with life situations. Spiritual and Yoga Skills help in self
realization and stress reduction. ICT based curriculum has already
been introduced in education by the government. It is the duty of
teachers to develop such kind of skills in them and students. Through
Techno-Pedagogic skills teaching-learning becomes more interactive.
Through environmental awareness skills, a person becomes more
eco-friendly.
3

Over all, I can say that info-savvy skills, techno-pedagogic skills,
techno-management skills have been very useful to me in teaching of
English language. The life skills like communication skills, critical
thinking, and system thinking, interpersonal and collaborative skills,
problem solving skills, human relations skills are required to survive
in this competitive world. I want to improve the yoga skills, social
responsibility skills, and information and media skills.

4

I use skills as per my understanding and requirement. All skills are
important and necessary in life. But, acquisition of skills depends on
requirement and capability. I can manage my work, I can take my
stand, I can express my views easily. I can use different media and
modes.

5.

As I am average on knowledge of techno-pedagogic skills, I need to
improve such skills through which the future problems related to my
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career/profession can be resolved. With respect to info-savvy skills I
can realize what kind of information is needed and what are the
sources for obtaining information. I am relatively poor at emotional
skills and yoga skills.
6

According to the present conditions of my life, I am best using my
social skills and trying to cope up with the emotions arising out of
these situations. In doing so I am taking help of my friends. In my
professional life, I use collaborative & cooperative skills to formulate
my problems and analyze them. All in all I think I am learning new
social, emotional and cultural skills which help me to lead a good
life. About techno-pedagogic and info-savvy skills, I am using them
more now compared to earlier days. Thus, I can say that soon I may
become a better techno-savvy & info-savvy person.

7

I am good at human relationship skill and social responsibility skills,
but often, I am not in a position to convey my intention at right time
or in correct form

8

I feel confident to use various skills, such as, problem solving, social
skills and management skills. I feel some skills are needed for
adjustment as per conditions and surrounding atmosphere.

9

I am developing my skills through practice and experience. Skills are
very much essential in my life, every time through which, I can
satisfy myself in a variety of ways.

10

Yes, skills are very important in life. The skillful life is happy life
and to lead a life successfully we need to integrate all of these skills
and many other skills in all day- to- day activities. I personally need
to develop in techno-pedagogic skills and yoga skills. I believe that, I
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can manage and lead successful life with the different skills, namely,
communication,

management,

emotional,

wholistic,

human

development, spiritual skills and others also. Still, we need to enrich
and there is always scope for development and advancement. So, I
think I learn one or the other skill every day and implement and
practice in my personal, social and professional life.
11

I can control emotions and practice life skills in daily life. I can have
spiritual intelligence skills. I also practice, adjustment skills and
communication skills. Management skills are also important for
every individual.

12

Many of the skills mentioned, I have not experienced in my life due
to not having experience of working in any organization. I can adjust
with others very comfortably. I can communicate with students and
others comfortably. Little weak in emotional skills. I can manage
myself for having better future life. Not experienced much
technologically, such as, info-savvy skills, but capable of doing
good work in those areas. I can identify and solve problems from
personal, social, as well as, research areas. I have average critical
thinking and creative skills.

13

Some skills are inborn, whereas, some are acquired and mastered. I
feel many of the skills can be explored and mastered in life. ICT
related skills need good exposure and practice. Some skills like
adjustment skills, spiritual skills, life skills, need a base within self
and if we have a good base, that is, good atmosphere provided, it
becomes easy for one to explore and enrich such skills.

14

I rate myself four on a five point scale in management skills,
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citizenship, educational skills, life skills, adjustment skills, but only
one in techno-pedagogic skills & info-savvy skills. I need to polish &
elaborate more on these skills related to technology. In future, these
skills can be incorporated for a better healthy and spiritual growth.
15

In today era techno-management skills and info-savvy skills are
necessary for every one, though many a people are not aware of these
skills. Life skills, too, are essential for every one.

B. Relative status of the scholars on various skills
Table-1: Skill Status of the Scholars on various skills
Schol

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

Ma

ar

x.

Skill

Sco
re

ISS

31

38

32

25

27

27

35

27

31

39

32

31

32

29

34

40

TPS

74

97

85

74

76

69

98

59

82

10

92

88

97

76

86

110

1
TMS

26

37

29

23

29

11

16

37

42

42

36

15

31

14

23

45

TSS

58

60

52

63

60

31

44

47

57

63

64

24

43

27

34

75

TLS

26

45

44

42

34

41

40

33

53

46

42

30

44

29

47

55

A&A

16

15

16

15

13

19

18

13

16

20

18

11

16

13

16

20

CS

8

8

8

6

6

10

8

10

9

10

9

7

8

7

7

10

12

13

10

11

12

15

8

15

14

11

10

11

9

11

15

10

8

8

8

7

10

7

10

10

7

8

8

8

9

10

CT & 10
ST
I

& 8

MSs
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I

& 19

23

22

20

17

20

21

19

25

25

22

19

25

20

18

25

PS

12

14

13

12

12

12

13

15

15

15

14

12

11

13

14

15

SD

15

12

12

12

10

9

13

12

15

15

13

12

12

11

14

15

SR

20

19

16

16

16

15

19

20

17

20

20

17

20

16

18

20

HRS

20

22

20

16

16

20

24

18

25

25

22

23

25

16

25

25

ES

19

16

16

16

16

13

14

20

20

20

19

17

18

14

16

20

LS

31

26

28

28

25

25

24

27

35

33

28

28

30

24

29

35

AS

20

21

20

15

19

22

20

22

25

25

22

22

24

20

19

25

HDC

35

36

36

35

36

43

40

45

44

45

43

38

41

43

44

45

37

40

42

35

31

37

38

42

45

45

45

41

43

43

43

45

R& C 55

54

48

45

43

50

60

56

56

59

54

49

51

47

58

60

CS

S
SIS

S
MS

42

37

39

39

40

32

42

42

42

50

44

33

41

44

38

50

CS

31

30

28

27

24

26

33

28

33

34

26

26

30

28

25

35

WES
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1. Info-Savvy Skills
Graph-1: Info-Savvy Skills
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It is evident through Graph-1 that the maximum score obtained on info-savvy skills
is 38 out of 40, whereas, minimum score obtained is 25. the mode is 31, whereas,
the mean score is 31.33.
Graph-2: Techno-Pedagogic Skills
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It is evident through Graph-2 that the maximum score obtained on TechnoPedagogic Skills is 101 out of 110, whereas, minimum score obtained is 59. the
mode is 74, whereas, the mean score is 83.6.
Graph-3: Techno-Management Skills
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It is evident through Graph-3 that the maximum score obtained on TechnoManagement Skills is 42 out of 45, whereas, minimum score obtained is 11. the
mode is 37, whereas, the mean score is 27.4.
Graph-4: Techno_special Skills
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It is evident through Graph-4 that the maximum score obtained on TechnoSpecial Skills is 64 out of 75, whereas, minimum score obtained is 24. the mode is
60 whereas, the mean score is 48.47.
Graph-5: Techno-Learning Skills
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It is evident through Graph-5 that the maximum score obtained on TechnoLearning Skills is 53 out of 55, whereas, minimum score obtained is 26. the mode
is 44, whereas, the mean score is 39.73.
Graph-6: Adaptability & Accountability Skills
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It is evident through Graph-6 that the maximum score obtained on
Adaptability & Accountability Skills is 20 out of 20, whereas, minimum score
obtained is 11. the mode is 16, whereas, the mean score is 15.67.
Graph-7: Communication Skills
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It is evident through Graph-7 that the maximum score obtained on
Communication Skills is 10 out of 10, whereas, minimum score obtained is 6. the
mode is 8, whereas, the mean score is 8.06.
Graph-8: Critical Thinking & Systems Thinking Skills
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It is evident through Graph-8 that the maximum score obtained on Critical
Thinking & Systems Thinking Skills is 15 out of 15, whereas, minimum score
obtained is 8. the mode is 11, whereas, the mean score is 11.46.
Graph-9: Information & Media Skills
12

Information & Media Skills

10

SCORES

8
6
Series1

4
2
0
1

2

3

4

5

6

7

8

9 10 11 12 13 14 15 16

SCHOLARS

It is evident through Graph-9 that the maximum score obtained on
Information & Media Skills is 10 out of 10, whereas, minimum score obtained is 7.
the mode is 8, whereas, the mean score is 8.4.
Graph-10: Interpersonal & Collaborative Skills
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It is evident through Graph-10 that the maximum score obtained on
Interpersonal & Collaborative Skills is 25 out of 25, whereas, minimum score
obtained is 17. the mode is 19, whereas, the mean score is 21.
Graph-11: Problem Solving Skills
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It is evident through Graph-11 that the maximum score obtained on Problem
Solving Skills is 15 out of 15, whereas, minimum score obtained is 11. the mode is
12, whereas, the mean score is 13.13.
Graph-12: Self Direction Skills
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It is evident through Graph-12 that the maximum score obtained on Self
Direction Skills is 15 out of 15, whereas, minimum score obtained is 9. the mode is
12, whereas, the mean score is 12.46.
Graph-13: Social Responsibility Skills
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It is evident through Graph-13 that the maximum score obtained on Social
Responsibility Skills is 20 out of 20, whereas, minimum score obtained is 9. the
mode is 20, whereas, the mean score is 17.93.
Graph-14: Human Relations Skill
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It is evident through Graph-14 that the maximum score obtained on Human
Relations Skills is 25 out of 25, whereas, minimum score obtained is 16. the mode
is 25, whereas, the mean score is 21.13.
Graph-15: Emotional Skills
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It is evident through Graph-15 that the maximum score obtained on
Emotional Skills is 20 out of 20, whereas, minimum score obtained is 13. the mode
is 16, whereas, the mean score is 16.93.
Graph-16: Life Skills
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It is evident through Graph-16 that the maximum score obtained on Life
Skills is 35 out of 35, whereas, minimum score obtained is 24. the mode is 28,
whereas, the mean score is 28.06.
Graph-17: Adjustment Skills
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It is evident through Graph-17 that the maximum score obtained on
Adjustment Skills is 25 out of 25, whereas, minimum score obtained is 15. the
mode is 20, whereas, the mean score is 21.06.
Graph-18: Duman Development Climate Skills
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It is evident through Graph-18 that the maximum score obtained on Human
Development Climate Skills is 45 out of 45, whereas, minimum score obtained is
35. the mode is 36, whereas, the mean score is 40.26.
Graph-19: Spiritual Intelligence Skills
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It is evident through Graph-19 that the maximum score obtained on Spiritual
Intelligence Skills is 45 out of 45, whereas, minimum score obtained is 31. the
mode is 45, whereas, the mean score is 40.46.
Graph-20: Research & Construct Skills
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It is evident through Graph-20 that the maximum score obtained on Research
& Construct Skills is 60 out of 60, whereas, minimum score obtained is 43. the
mode is 54 whereas, the mean score is 40.46.
Graph-21: Management Skills
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It is evident through Graph-21 that the maximum score obtained on
Management Skills is 50 out of 50, whereas, minimum score obtained is 32. the
mode is 42 whereas, the mean score is 40.33.
Graph-22: Citizenship Skills
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It is evident through Graph-22 that the maximum score obtained on
Citizenship Skills is 34 out of 35, whereas, minimum score obtained is 24. the
mode is 28 whereas, the mean score is 28.6.
Graph-23: Wholistic Education Skills
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It is evident through Graph-23 that the maximum score obtained on
Wholistic Education Skills is 30 out of 30, whereas, minimum score obtained is 19.
the mode is 24, whereas, the mean score is 24.33.
Graph-24: Digital Age Skills
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It is evident through Graph-24 that the maximum score obtained on Digital
Age Skills is 28 out of 30, whereas, minimum score obtained is 16. the mode is 22,
whereas, the mean score is 22.53.
Graph-25: Yoga Skills
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It is evident through Graph-25 that the maximum score obtained on Yoga
Skills is 32 out of 40, whereas, minimum score obtained is 19. the mode is 27,
whereas, the mean score is 25.06.
Graph-26: Over All Skills
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It is evident through Graph-2 that the maximum score obtained on Over All
Skills is 838 out of 895, whereas, minimum score obtained is 616. The mean score
is 699.8, whereas, there is no occurrence of mode.

C. Profile of Scholars on Skills
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Scholar-1 has got the highest score on Self Direction and Social
Responsibility Skills. Next in the series are Emotional Skills, Research & Construct
Skills, Life Skills and Citizenship Skills. He is relatively low on Techno-Living
Skills, Techno-Management Skills, Digital Age Skills, Yoga Skills, Info-Savvy
Skills.
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Scholar-2 on Skills
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Scholar-2 is highest on Information & Media Skills. Next in the series are
info-savvy skills and social responsibility skills. She has been found lowest on the
yoga skills. Next in the series are digital age skills and wholistic education skills.
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Scholar-3 on Skills
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Scholar-3 has been found highest on the Information and Media Skills. Next
in the series are info-savvy skills and social responsibility skills. He has been found
lowest on the Yoga Skills. Next in the series are digital age skills and management
skills.

Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 35

84

90

76.3675

80
67.27
70 62.5
60

Scholar-4 on Skills
80 80 80 80 80

66.67
60

80 80

64

77.78
77.78 7877.1480
75

60

72.51

63.33
60

51.11

Sores

50
40
30
20
10
0

Skills
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26

PB 63 67 51 84 76 75 60 67 80 80 80 80 80 64 80 80 60 78 78 75 78 77 80 63 60 73

Scholar-4 has been found highest on the Techno-Special Skills. Next in the
series are Information & Media Skills, Interpersonal & Communication Skills,
Problem Solving Skills, Self Direction Skills, Emotional Skills, Life Skills and
Wholistic Education Skills. She has been found lowest on the techno-management
skills. Next in the series are communication skills, adjustment skills, and yoga
skills.
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Scholar-5 on Skills
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Scholar-5 has been found highest on Techno-Special Skills, Information and
Media Skills, Problem Solving Skill, Social Responsibility Skill, Emotional Skills,
Human Development Climate Skills, and Management Skills. He has been found
lowest on communication skills and Yoga Skills.
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Skills

Scholar-6 has been found highest on Communication Skill. Next in the series
are, Human Resource Development Climate, and Adaptability & Accountability.
She is lowest on the Techno-Management Skill. Next in the series are TechnoSpecial Skills, Digital Age Skills and Self-Direction Skills.
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Skills

Scholar-7 is highest on Critical Thinking & Systems Thinking and
Information & Media Skills, Whereas, he is lowest on Techno-Management Skills
and Research & Construct Skills.
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Skills

Scholar-8 is highest on Communication Skills, Problem Solving, Social
Responsibility, Emotional Skill and Human Development Climate Skill. She has
been found lowest on Yoga Skill and Critical Thinking & Systems Thinking Skill.
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Skills

Scholar-9 has been found highest on Critical Thinking & Systems Thinking
Skill, Information & Media Skill, Problem Solving Skill, Self Direction Skill,
Social Responsibility Skill, Emotional Skill, Life Skill, Adjustment Skill, Human
Development Climate Skill, Spiritual Intelligence Skill and Management Skill. He
has been found lowest on Wholistic Education Skill, Yoga Skill, Techno-Pedagogic
Skill and Techno-Special Skill.
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Skills

Scholar-10 has been found highest on Adaptability & Accountablity Skill,
Communication Skill, Information & Media Skill, Problem Solving Skill, Self
Direction Skill, Social Responsibility Skill, Human Relations Skill, Emotional
Skill, Life Skill, Adjustment Skill, Human Development Climate Skill, Research &
Construct Skill and Citizenship Skill. She has been found lowest on Wholistic
Education Skill, Yoga Skill, Techno-Special Skill & Techno-Living Skill.

Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 42

120
100

Scores

80

Scholar-11100
on Skills
90 90
83.64 85.33
80
80
76.36
73.3370

93.33
88 86.67

88

100
95.56
90 88
88

95

80

83.69
83.33
74.29
66.67
52.5

60
40
20
0

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26

KS 80 84 80 85 76 90 90 73 70 88 93 87 10 88 95 80 88 96 10 90 88 74 83 67 53 84
Skills

Scholar-11 has been found highest on Social Responsibility Skill and SIS.
He has been found lowest onYoga Skill, Digital Age Skills, Information & Media
Skill, Critical Thinking & Systems Thinking Skill and Citizenship Skills.
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Scholar-12 has been found highest on (HRS) Human Relationship skill, SIS
and he has been found lowest on Techno Special Skills, Techno-Management
Skills and Yoga Skills.
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Scholar-13 has been found highest on Inter-personal & Community
Skills.Next skills in the series are social responsibility skills and Human Relations
Skill. She has been found lowest on Techno-Special Skills. Next skills in the series
are Yoga Skills and Techno-Management Skills.
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Scholar-14 has been found highest on Human Development Climate Skills
and Spiritual Intelligence Skills, whereas, lowest on Techno-Management Skills
and Techno-Special Skills.
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Skills

Scholar-15 has been found highest on Wholistic Education Skills. Next in the
series are Human Development Climate Skills and Research & Construct Skills.
She has been found lowest on Techno-Special Skills and Techno-Management
Skills.

Concluding Remarks
The Scholars have made very meaningful perceptions on the Educational
Skills. There is no mode on the over all status of the skills of the Scholars, that is,
no two Scholars were found to have same overall skill level. Scholar-10 has been
found highest on the Educational Skills. Next in the sequence are Scholars- 9, 11,
13, 2, 7, 15, 3, 1, 8, 4, 5, 14, 12 and 6. Scholar-10 thinks that he/she is highest on
Adaptability & Accountabilty and Communication, whereas, relatively low on
Wholistic Education and Techno-Special Skills. Scholar-9 finds hisself/herself
highest on Critical Thinking & Systems Thinking, whereas, relatively low on Yoga
Skills and Wholistic Education. Scholar-11 is highest on Social Responsibility
Skills and Spiritual Intelligence, whereas, relatively low on Digital Age Skills and
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Yoga Skills. Scholar-13 thinks that she/he is highest on Interpersonal &
Community Skills and Social Responsibility Skills, whereas, relatively low on
Techo-Special Skills and Yoga Skills. Scholar-2 has been found highest on
Information & Media Skills and Info-Savvy Skills, whereas, low on Yoga and
Management skills. Scholar-7 has been found highest on Critical Thinking &
Systems Thinking and Information & Media skills, whereas, relatively low on
Techno-Management and Research & Construct Skills. Scholar-15 has been found
highest on Wholistic Education and Human Development Climate Skills, whereas,
relatively low on Techno-Special Skills and Techno-Management Skills. Scholar-3
has been found highest on Information & Media Skills and Info-Savvy Skills,
whereas, lowest on Yoga Skill and Digital Age Skills. Scholar-1 has been found
highest on Self Direction and Social Responsibility skills, whereas, relatively low
on Techno-Living & Techno-Management skills. Scholar-8 has been found highest
on Communication and Problem Solving, whereas, relatively low on Yoga and
Critical Thinking & Systems Thinking. Schlar-4 has been found highest on
Techno-Special Skills and Information & Media Skills, wheras, relatively low on
Techno-Management and Communication Skills. Scholar-5 has been found highest
on Techno-Special Skills and Information & Media Skills, whereas, relatively low
on Communication Skills and Yoga Skills. Scholar-14 has been found highest on
Human Development Climate Skills and Spiritual Intelligence Skills, whereas,
relatively low on Techno-Management and Techno-Special Skills. Scholar-12 has
been found highest on Human Relations Skills and Spiritual Intelligence Skills,
whereas, relatively low on Techno-Management and Techno-Special skills.
Scholar-6 has been found highest on Communication Skills and Human Resource
Development Climate, whereas, relatively low on Techno-Management and
Techno-Special Skills. The Scholars have been found to have varied profiles on
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educational skills. On some skills higher, on some lower, whereas, on the other
skills in between.

The scholars who philosophise at doctoral level in various disciplines ought
to immerse themselves in their realm fully. Education Scholars by virtue of their
discipline have to be wholistic. It is evident from the idiographs that some scholars
are higher on Information & Media Skills, Info-Savvy Skills, Technopedagogic
skills, but lower on Yoga Skills, and Techno-Management Skills. Some scholars
who are higher at Self Direction Skill and Social Responsibility Skills are lower on
Techno-Living Skill. The scholar who has been found highest over all and on
Adaptability & Accountablity Skill, Communication Skill, Information & Media
Skill, Problem Solving Skill, Self Direction Skill, Social Responsibility Skill,
Human Relations Skill, Emotional Skill, Life Skill, Adjustment Skill, Human
Development Climate Skill, Research & Construct Skill and Citizenship Skill, has
been found relatively low on Wholistic Education Skill, Yoga Skill, TechnoSpecial Skill & Techno-Living Skill and inbetween on crirtical thinking & systems
thinking and life skills. It is desirable that all the scholars have all the educational
skills at the optimum level. As, a whole the skill scenario of the scholars has been
found to be promising. But, there is always scope for perfection. We should be in a
position to employ any skill timely, easily, precisely and joyfully. But, how to
realize this vision?

The complexities of the living conditions demand skillful persons in various
dimensions of life. All the skills have their on significance. Info-Savvy & Digital
Skills are as important as Spiritual Intelligence and Yoga Skills. Self Awareness
Skills are as important as Systems Thinking Skills. Production Skills are as
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important as Consumption Skills. Zooming out is as important as Zooming in.
Personal Skills are as significant as Citizenship Skills.General as well as Special
Skills have their own value. Research is as important as Construction.
Downloading is as important as uploading. How can life be a network of arrays of
innumerous skills, where, ideas spring, feelings flow, motor creates, spirit reins,
and the self resonates with the sphere in this digital age? Dancing crops, flowing
wisdom, enchanting music, touching songs, resonating dance, immersing verses,
speaking sculptures, enlightened learners, innovative researchers, skillful scholars
and creative constructors are the wonderful springs of nature.
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What is the Academic Life? 2. The Idea of the University

by Steve McCarty3

Introduction
The first article in this series ventured general answers to questions definitive
of the academic life. This article spirals back to the first question about the nature
of the academic life, what a university is or should be. But universities today are
under siege, threatening to compromise the ideals that scholars have upheld for
generations if not millennia. Recently the direction of universities is constantly
being contested, so only some representative arguments can be presented here. This
article will also turn to other authors to characterize the classical idea of the
university that is always worth reconsidering.

3

Professor, Osaka Jogakuin College and University &President, World Association for Online Education.
Steve McCarty has been a regular faculty member in Japan since 1985 and a full Professor since 1993. His
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fields, such as physics and philosophy at Northeastern University, and Asian studies, world religions, journalism and
government at the University of Hawaii, specializing in Japan for an M.A. degree. He is the founder (in 1998) and
President of the World Association for Online Education (http://waoe.org). He regularly lectures to officials from
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The Mission of Universities Contested
It will be seen that the article by R.P. Sharma in the inaugural issue of this
journal reflects similar struggles East and West to defend the original idea of the
university from unscholarly societal pressures:
To what extent and measure can we allow the cosmos of knowledge to be
inhabited by positive sciences and technologies only costing a pervasive
impact on the lifestyle, attitude and values… eclipsing the very survival of
humanity based disciplines? The pitch is queered by the market forces which
call all the shots. Social sciences, with the exception of economics have to
adorn the mantle of sciences to acquire respectability, with an articulate
disdain for disciplines which raise questions of the first order, such as
philosophy which has and in its essence still can, mother natural sciences.
Aristotle has upstaged Plato and Socrates. (Sharma, 2012)
The first article (McCarty, 2012) expressed quite similar concerns. Academia and
particularly the humanities are threatened from without by market forces and in a
way from within by positivism, reductionism, a quantitative turn in both studies
and evaluation, ethical relativism, business models, and vocationalization of higher
education.
Positive (or positivist) analysis or theories … only attempt to describe how
things 'are', as opposed to how they 'should' be. Positive means also 'value
free'. In this sense, the opposite of positive is normative … Positive
statements are also often referred to as descriptive statements. (Wikipedia,
2012c)
One can accept descriptive studies without placing normative values off limits.
While Aristotle narrowed the intuitive scope of Plato, his teacher, to a more
empirical approach, Aristotle was an ethicist as well as a scientist (MIT, 1994).
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Academic ethics must also be unapologetically normative, though scholars of
goodwill can disagree on some gray areas.
Higher education [in the U.S.] faces stark challenges: the ravaging of public
universities’ budgets by strained state and local governments; ever rising
tuition and student debt; inadequate student achievement; the corrosive
impact of soaring inequality; and the neglect by some elite institutions of
their core mission of teaching undergraduates.
[John] Dewey had a different vision [of] what education is primarily for: the
cultivation of freedom within society. We should not think of schools as
garrisons protecting us from enemies, nor as industries generating human
capital. Rather, higher education’s highest purpose is to give all citizens the
opportunity to find ‘large and human significance’ in their lives and work.
(Roth, 2012)
The purposes and goals of universities have been expressed in many ways by
educationalists of every era, yet the universality of the university shines through
them all. Dewey is echoed from India in terms of humanistic psychology:
Useful learning is that which pervades the whole person and which is relevant to
one’s personal style, needs, and human development. Teachers have the major
responsibility of helping students to become more fully developed human beings.
(Kasinath, 2012, p. 94)
Humanists … contend that it is far more important for the student to learn how to
find new knowledge and to cope with a changing world than merely to absorb the
information of yesterday and today. Here the focus is on creating the kind of
emotional and intellectual climate in which the student can grow intellectually and
affectively. (Kasinath, 2012, p. 95)

Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 53

But there are also many ways to undermine the distinct mission of universities
where they interface with a contemporary society and are thus vulnerable, for
instance, through the need for funding in an economic system. However, it is on a
level of ideology beyond necessity where the mission of universities can be
legitimately contested. Somehow the stakes have grown higher, perhaps as
opportunities diminish for many just as their expectations are raised by higher
education. Market forces leave many educated people feeling exploited or
excluded. As the rich press their advantage, the mainstream mass media outlets
seem to side with their fellow elite class, leaving especially struggling young
educated people with a sense of betrayal.
[Among] institutions that are intended to safeguard against this ease of
inducing blind trust in and obedience to authorities[, the] most obvious one is
journalism, which, at its best, serves as a check against political authority by
subjecting its pronouncements to skepticism and scrutiny. [Another] is
academia, a realm where tenure is supposed to ensure that authority's most
sacred orthodoxies are subjected to unrelenting, irreverent questioning.
(Greenwald, 2012)
The above American lawyer seems to imply that academics are also following the
path of least resistance and selling out to authoritarian power in their society. While
it may be true of faculty members who are not really committed to the academic
way of life, tenure itself is one of the pillars of Academia being undermined by
market forces and administrative business models. Part-time teachers have
increasingly replaced professors and are among the ranks of the working poor. One
embittered American part-timer, an anonymous whistle-blower, makes a cogent
argument in the following passages:
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[In the 1960s] universities were the very heart of intense public discourse,
passionate learning, and vocal citizen involvement in the issues of the times.
It was during this time, too, when colleges had a thriving professoriate, and
when students were given access to a variety of subject areas, and the
possibility of broad learning. The Liberal Arts stood at the center of a college
education, and students were exposed to philosophy, anthropology, literature,
history, sociology, world religions, foreign languages and cultures.
From the 1970s until today, as the number of full-time faculty jobs continued
to shrink, the number of full-time administrative jobs began to explode. As
[the] faculty was deprofessionalized and casualized, reduced to teaching as
migrant contract workers, administrative jobs now offered good, solid
salaries, benefits, offices, prestige and power. In 2012, administrators now
outnumber faculty on every campus across the country.
[T]hey have not saved money by hiring adjuncts — they have reduced
faculty salaries, security and power. The money wasn’t saved, because it was
simply re-allocated to administrative salaries, coach salaries and outrageous
university president salaries. There has been a redistribution of funds away
from those who actually teach, the scholars – and therefore away from the
students’ education itself — and into these administrative and executive
salaries, sports costs — and the expanded use of ‘consultants’, PR and
marketing firms, [and] law firms.
Academia once celebrated itself as an independent institution. Academia is a
culture, one that offers a long-standing worldview which values on-going,
rigorous intellectual, emotional, psychological, creative development of the
individual citizen. It respects and values the contributions of the scholar, the
intellectual, to society. It treasures the promise of each student, and strives to
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offer the fullest possible support to the development of that promise. It does
this not only for the good of the scholar and the student, but for the social
good. Like medicine, academia existed for the social good. Neither should be
a purely for-profit endeavor. (The Homeless Adjunct, 2012)
Such an exposé in an anonymous blog post by a downtrodden academic is not
ordinarily publishable, but it basically rings true. The search for truth has to go
wherever the facts lead, however uncomfortable to established parties, not merely
shining light where the terrain is already bright. Many scholars have expressed
similar concerns about bloated administrations that may sacrifice educational
excellence by hiring adjuncts and using PhD candidates to teach or interface with
undergraduates. “The PhD used to be about offering a unique research
contribution to the field; now it's about paying tuition and being exploited as a TA”
[Teaching Assistant] (Downes, 2012).
In Japan some similar trends have been observed, with most foreign full-time
teachers on one to three year contracts, often not renewable, and the percentage of
classes taught by part-time teachers or even outsourced is growing. Many Japanese
as well as foreign lecturers are evidently struggling amid shrinking budgets and
institutional inequities. At some point the quality of education also begins to suffer,
and various stakeholders including the general public increasingly lose sight of the
raison d'être of higher education.
Thus it behooves each generation to reexamine the classical idea of the university
and see why it has stood the test of time. If academic ideals had been discarded
every time they proved inconvenient for social acceptance or career advancement,
then today the qualitative difference between academic degrees, or between
education and training, would be indistinct. Instead, in every generation, mostly
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unsung heroes have upheld the academic standards and ethics that make the
university universal.
The Origin of Universities
Universities trace back at least to Plato’s Akademia, founded about 2,400 years
ago. Less well known in the world is Nālandā, the “greatest center of Buddhist
scholarship in medieval India” (Harris, 2000, p. 918), founded over 1,500 years
ago:
Nalanda was one of the world's first residential universities … it
accommodated over 10,000 students and 2,000 teachers. The university was
considered an architectural masterpiece, and was marked by a lofty wall and
one gate. Nalanda had eight separate compounds and ten temples, along with
many other meditation halls and classrooms … The subjects taught at
Nalanda University covered every field of learning, and it attracted pupils
and scholars from Korea, Japan, China, Tibet, Indonesia, Persia and Turkey.
(Wikipedia, 2012b)
What made Nālandā a university was that it “covered every field of learning” then
known. Starting around the same time, Benedictine “monastic schools were
designed for the religious training and general education of students” (Turner,
2000, p. 1131), a tradition that continued through, for example, “the foundation in
the mid-17th century of the University of Salzburg” (Turner, 2000, p. 1131) in
Austria.
The word university is derived from the Latin universitas magistrorum et
scholarium, roughly meaning ‘community of teachers and scholars’. The
term was coined by the Italian University of Bologna, which, with a
traditional founding date of 1088, is considered the first university. The
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origin of many medieval universities can be traced to the Christian cathedral
schools or

monastic schools which appear as early as the 6th century and

were run for hundreds of years as such before their formal establishment as
university… (Wikipedia, 2012a)
From the above examples it can be seen that the development of universities
historically has been inextricable from religious aspirations.
The Idea of the University
Thus in the 19th Century Cardinal John Henry Newman could conceive of
the university as a place of 'universal knowledge', in which specialized
training, though valid in itself, was subordinate to the pursuit of a broader
liberal education. These ideals, later developed by other Victorian apostles of
culture like Matthew Arnold, became the basis of a characteristic British
belief that education should aim at producing generalists rather than narrow
specialists, and that non-vocational subjects - in arts or pure science - could
train the mind in ways applicable to a wide range of jobs. (Anderson, 2010)
These are points that seem to have stood the test of time.
The phrase 'idea of the university' was not invented by Newman, but goes
back to a seminal period in modern university history, the reforms of
Wilhelm von Humboldt in Prussia. Starting with the University of Berlin,
founded in 1810, the 'Humboldtian' university became a model for the rest of
Europe, and by 1914 German universities were generally admired as the best
in the world. It was the Humboldtian model that shaped the research
universities of the United States, which head the international league today.
The Humboldtian university can be seen as the characteristic form of the
university idea until the growth of mass higher education in the late twentieth
Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 58

century. It had a number of interlocking features, some new, some inherited
from the past, and was inevitably marked by the deep forces of the age,
including nationalism, secularization, the growth of the modern state, and the
shift of social power from aristocracies to the middle classes, on the basis of
merit, intellectual expertise, and professionalism.
The central Humboldtian principle was the 'union of teaching and research'
in the work of the individual scholar or scientist. The function of the
university was to advance knowledge by original and critical investigation,
not just to transmit the legacy of the past or to teach skills. Teaching should
be based on the disinterested search for truth, and students should participate,
at however humble a level, in this search. Hence the classic view that the
university was a 'community of scholars and students' engaged on a common
task. Humboldt's influence is still felt in the assertion that research must be
an integral part of every university's activities. (Anderson, 2010)
Harking back to the Socratic method, Karl Jaspers also represented the
classical view of the university, with a focus on the process of education (the
pronouns “his” and “himself” presumably refer to women as well):
[T]he university does not have a mere teaching function; the student must
also ‘learn from his professors to engage in personal research and therefore
acquire a scientific mode of thought which will colour his whole existence’
… Communication with the researcher and participation in the research
process can stimulate a scientific attitude in the student himself which
Jaspers characterizes as ‘objectivity, a devotion to the subject, reasoned
balance, investigation of contrasting possibilities, self-criticism’… It is
‘education in reason’… (Horn, 1993, pp. 7-8)
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Without agreeing with such authors in every respect, amid the complexity of
changing times, these passages can still serve as a beacon of ideals to shed light on
the idea of the university in the contested arena of education today. For example,
there are ample reasons to maintain university autonomy and academic freedom
(Anderson, 2010). While the particulars of studies change, a look at the heritage of
Academia can inoculate readers against the conceit that the latest trends in society
are the greatest ever for education. To eclipse these academic ideals would mean
uprooting the universality that serves as a North Star guiding the direction of
academic enquiry.
[S]ince their earliest days universities have been international institutions. In
the nineteenth and twentieth centuries, they did not escape the powerful force
of nationalism, and politicians looked to them to shape national identity and
serve national interests. Yet the cosmopolitanism of science and learning
survived. This would not have happened if the model did not possess some
inner vitality.
[I]ndividual scholars and scientists should be free to pursue the truth, and to
teach and publish their findings; objective science, following rigorous
intellectual criteria and subject to what is today called 'peer review', would
immunize universities from religious or political interference. The
professionalization of science and scholarship, and the organization of
knowledge through specialized disciplines, created internationally accepted
standards and gave scientists and scholars wider loyalties. In democracies,
academic freedom came to include the right of academics to be active
citizens, and to pronounce on political questions, making universities the
home of public intellectuals, and a creative and independent cultural force.
(Anderson, 2010)
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Conclusion:
In order to understand the academic life, the initial question examined in the
first article was, what is a university? This article has provided more specifics and
historical depth. The academic standards and ethics constitutive of the academic
life, but contested in societies today, are reflected in the heritage of universities,
demonstrably worth preserving.
While scholars aim for objectivity, and academic standards are scientific,
constantly tested, and hence generally agreed upon worldwide, it is in ethical issues
where controversy tends to arise. If academic ethics can encompass the kinds of
realizable ideals or best practices alluded to above, then the way is clear to define
the mission of the university in terms of upholding universal standards and
academic ethics.

References:
1. Anderson, R. (2010). The 'Idea of a University' today. History & Policy.
Retrieved

from

http://www.historyandpolicy.org/papers/policy-paper-

98.html#S3
2. Downes, S. (2012, August 27). New forms of assessment: Measuring what
you contribute rather than what you collect. Half an Hour. Retrieved from
http://halfanhour.blogspot.ca/2012/08/new-forms-of-assessment-measuringwhat.html
3. Greenwald, G. (2012, August 26). Film highlights the temptations and perils
of blind obedience to authority. The Guardian. Retrieved from

Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 61

http://www.guardian.co.uk/commentisfree/2012/aug/26/complianceauthority-failure
4. Harris, I. (2000). Nālandā, India. In W.M. Johnston (Ed.), Encyclopedia of
Monasticism, Vol. 2, pp. 918-929. Chicago: Fitzroy Dearborn.
5. The Homeless Adjunct (2012, August 12). How the American university was
killed,

in

five

easy steps.

Retrieved

from

http://junctrebellion.wordpress.com/2012/08/12/how-the-americanuniversity-was-killed-in-five-easy-steps/
6. Horn, H. (1993). Karl Jaspers. Prospects: the quarterly review of
comparative

education

(Paris,

UNESCO:

International

Bureau

of

Education), vol. XXIII, no. 3/4, pp. 721-739.
7. Kasinath, H.M. (2012). Teaching strategies based on humanistic psychology.
e-Reflection,

Volume

I,

Issue

III,

pp.

93-104.

Retrieved

from

http://www.edupublication.com/e-Reflection_3rd_Issue.pdf
8. McCarty, S. (2012). What is the academic life? 1. General answers to
essential questions. Education India Journal, 1 (2).
9. MIT (1994). Nicomachean Ethics by Aristotle (W.D. Ross, trans.). The
Internet Classics Archive. Massachusetts Institute of Technology. Retrieved
from http://classics.mit.edu/Aristotle/nicomachaen.html
10.Roth, M. (2012, September 5). Learning as Freedom. New York Times.
Retrieved

from

http://www.nytimes.com/2012/09/06/opinion/john-

deweys-vision-of-learning-as-freedom.html

Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 62

11.Sharma, R.P. (2012). Some thoughts on the idea of a University. Education
India Journal, 1 (1).
12.Turner, D. (2000). Schools and Universities, Benedictine. In W.M. Johnston
(Ed.), Encyclopedia of Monasticism, Vol. 2, pp. 1131-1134. Chicago: Fitzroy
Dearborn.
13.Wikipedia (2012a). List of oldest universities in continuous operation.
Retrieved

from

http://en.wikipedia.org/wiki/List_of_oldest_universities_in_continuous_oper
ation
14.Wikipedia

(2012b).

Nalanda.

Retrieved

from

http://en.wikipedia.org/wiki/Nalanda
15.Wikipedia

(2012c).

Positive

sciences.

Retrieved

from

http://en.wikipedia.org/wiki/Positive_sciences

Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 63

A comparative analysis between arts & science colleges and colleges of
education in total quality management
DR.N.JOHNSON4

ABSTRACT
Total Quality Management is a management philosophy concerned with
people and work processes that focuses on customer satisfaction and improves
organizational performance. Total Quality Management requires an enterprise to
systematically energize, manage, coordinate, and improve all business activities in
the interest of the customers. Total Quality Management requires improvements
throughout an organization to reduce waste and rework, to lower costs, and to
increase productivity. Total Quality Management has its roots in many disciplines,
including economics, industrial engineering, social psychology, mathematical
statistics, and management science. Over the last few years, Total Quality
Management has been applied in the educational system. Hence, it is imperative to
discuss TQM in education field. This paper highlights on the Perception of TQM of
Principal, Faculty & student teachers of Arts and Science colleges and colleges of
education. The findings of the study reveal that the (i) Total Quality Management
of the colleges of education as perceived by the student-teachers in all the
dimensions were found better than that of the Arts and Science colleges in
Puducherry. (ii) Total Quality Management of the colleges of education as
perceived by the faculty-members in all the dimensions were found better than that
of the Arts and Science colleges in Puducherry. (iii) Institutional Governance of the
colleges of education as perceived by the principals in all the dimensions were
found better than that of the Arts and Science colleges in Puducherry.
4

INSTRUCTOR IN EDUCATIONAL TECHNOLOGY, PERUNTHALAIVAR KAMARAJAR COLLEGE OF
EDUCATION, KARAIKAL, U. T OF PUDUCHERRY, johnchris81@gmail.com.

Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 64
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INTRODUCTION
The need of quality education was declared by Jawaharlal Nehru (1953); “If
all were well with our educational institutions, all would be well with the nation.
Educational Institutions are intimately linked with the society at large. They are the
temples of knowledge; they are the agents of change and transformation. Therefore
the general condition of educational institutions is a matter of great concern to the
nation”.
It is a misconception that the quality education is expensive and exclusive
prerogative of the elite. On the contrary, it is hard work, commitment and
dedication on the part of all concerned in an organization that brings in quality.
Quality has to be built into the system slowly and steadily. Even in case good
institutions with adequate physical facilities sustained, maintenance of quality is
not an easy task.
Quality assurance mechanisms require an integrated approach of all the facts
of institutional activities. Although quality depends to a great extent on the
effectiveness of the teaching- learning process, this alone does not constitute the
total quality education which implies the fulfillment of the mission, goals and
objectives of the institution, faculty strengths, input-output levels of students,
physical infrastructure, interactions with employing agencies, evaluation process,
extension activities, feedback mechanisms, the curricula etc. Even if an institution
possesses great strength in some aspects, abnormal weaknesses in certain other
aspects can prove to be a hindrance for achieving total quality education.
Establishment of “Quality Circles” for the programme offered by the institutions
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can be a great help for fulfilling the goal for total quality education. The present
study is a piece of research work on Total Quality Management (TQM) between
Arts & Science colleges and colleges of education.
Total Quality Management- A Bird’s eye view
Total Quality Management is not derived from a single idea or person.
Though most quality writers and practitioners trace the quality movement’s origins
to W. Edward Deming (1986) Joseph M. Juran (1988) and Philip B. Crosby (1979).
The roots of quality can be traced even further back, to Frederick Taylor in the
1920s. Taylor is recognized as the “father of scientific management”. The history
of management reveals how manufacturing left the single craftsman’s workshop
and prompted companies to develop a quality control department. As
manufacturing moved into big plants, between the 1920s and the 1950s, the terms
and processes of quality engineering and reliability engineering developed
tremendously. During this period productivity was emphasized and quality was
checked at the end of the line. But one thing is clear, total quality management is
not derived from the quality gurus or a single idea. Total Quality Management took
a long time to develop and take its present shape moving through a sense of steps.
There are four steps: inspection, quality control, quality assurance and total quality
management.
Objectives of the study
The present study is committed to accomplish the following objectives:


To ascertain the total quality management in the Arts and Science
colleges and the Colleges of education in Puducherry.



To ascertain the institutional governance in the Arts and Science
colleges and the Colleges of education in Puducherry.
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Hypotheses of the Study
The following hypotheses were formulated to achieve the objectives of the
present study.
1. The level of Total Quality Management of the Colleges of education in
Puducherry is high compared to that of the Arts and Science colleges.
2. The level of the Institutional Governance of the Colleges of education in
Puducherry is high compared to that of the Arts and Science colleges.

Sample, Methods and Tools for the study
Stratified random sampling technique was adopted in the present
investigation. The area of the study consists of Puducherry region. Arts & science
Colleges and Colleges of education Students, Faculty members and Principals in
the Puducherry region were taken as the sample. In the present study the survey
method was adopted to study the Total Quality Management and the Institutional
Governance of the Arts & science Colleges and Colleges of education in
Puducherry. A sample of 300 students, 73 Faculty members and 15 Principals were
taken as the sample. The following tools were developed by the investigator for
administering to the sample.
 Total Quality Management Questionnaire for the Student-Teachers.
(TQMQST)
 Total Quality Management Questionnaire for the Faculty-Members.
(TQMQFM)
 Institutional Governance Questionnaire for the principals. (IGQP)

Hypothesis-1: The level of the Total Quality Management of the colleges of
education in Puducherry is high compared to that of the Arts & Science colleges.
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Table 1(a) showing percentage analysis of different dimensions of Total
Quality Management perceived by the students

Colleges
Sl.No

1

2

3

4

5

6

7

8

Dimension

of Arts & science

Education

Colleges

(in percentage)

(in percentage)

55.17

51.04

73.32

59.62

79.82

58.45

78.20

65.80

64.38

59.17

Research and 73.23

67.19

Administration
Infrastructure
Facilities
Instructional
Facilities
Evaluation
Recreational
Facilities

Development
Guidance and 74.17

61.24

Counseling
Community

68.18

60.71

Services
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9

Discipline

81.26

63.52
F
rom

10

Placement Cell

Sl.no Dimension
11
Scholarships
1
212
3

74.12
Colleges

62.48
of Arts & Science

Colleges
72.16Education
64.37
(in percentage)
(in percentage)

Administration
60.12
Alumni
73.16
Infrastructural Facilities
62.43
Association
Organizing Seminars and 80.62

48.42
59.13
46.17
63.79

the above table 1(a) it was concluded that the Total Quality Management of the
colleges of education as perceived by the student-teachers in all the dimensions
were found better than that of the Arts and Science colleges in Puducherry.

Table 1(b)

showing percentage analysis of different dimensions of Total

Quality Management perceived by the faculty-members
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Remedial classes
4

5

6

Innovative

Educational 62.56

39.42

61.24

37.13

54.19

43.21

60.15

38.82

64.46

46.30

49.10

30.12

Practices
Decision-Making
Instructional Facilities

7

Research and Development

8

Collaborations

9

Staff Welfare Schemes

It was inferred from table 1(b) that the Total Quality Management of the
colleges of education as perceived by the faculty-members in all the dimensions
were found better than that of the Arts and Science colleges in Puducherry.
Hyp-2: The Level of the Institutional Governance of the colleges of
education in Puducherry is high compared to that of the Arts and Science colleges.
Table 1(C) showing percentage analysis of different dimensions of Institutional
Governance perceived by the principals
Sl.
No

Dimension

Colleges
Education

of Arts and Science
colleges
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(in percentage)

(in percentage)

51.00

31.30

74.23

42.54

62.25

32.00

74.20

42.16

Educational 76.00

36.00

24.15

15.14

and 52.00

23.00

61.86

25.73

64.13

48.00

37.00

23.00

Communion with Local 56.25

41.32

1

Administration

2

Governing Body

3

Infrastructural Facilities

4

Instructional Facilities

5

6

7

Innovative
Practices

Decision-Making
Research
Development

8

Community Services

9

Budget

10

Finance Committee

11

Bodies
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From table 1(c) it was concluded that the Institutional Governance of the
colleges of education as perceived by the principals in all the dimensions were
found better than that of the Arts and Science colleges in Puducherry.

Conclusion
The Total Quality Management and Institutional Governance can bring
quality in higher education institution. It is hoped that this piece of research would
have created awareness among the higher education institutions on the Total
Quality Management and Institutional Governance. Moreover, the colleges of
education and the Arts and Science colleges would have been made to understand
the Total Quality Management and the Institutional Governance as the need of the
hour to ensure quality. This research is meaningful in such a way that it has brought
certain indicators or parameters of Total Quality Management and Institutional
Governance into the limelight.
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A Study on the Values of Youth of 21st Century
Dr. Sridipa Sinha5

Abstract
In today’s consumerist society a critically challenging situation is being
developed. Value for the youth of today is practical oriented value which helps in
satisfying the immediate comfort. The standard of living has changed which in turn
has changed the quality of living. Comfort has become the keyword of the
materialistic world. The effect of consumerism has led to the creation of a
consumerist value which has no relation with the eternal values of truth, honesty
and integrity. The very essence of Indian Philosophy ‘Satyam, Shivam, Sundaram’
(Truth, Beauty and Goodness) is being challenged. With unclear values, the youth
of today lack direction for their lives, lack criteria for choosing what to do with
their time, their energy, their very being. It seems unlikely that animals other than
humans can have values. It is one of our most precious potential gifts. Yet it seems
increasingly apparent that all too few youth of today do, indeed, have clear values.
Globalization brings forth cut-throat competition in a shrinking world in which the
gap between the developing and the developed nations is not decreasing but
widening. The objective of this paper is to discuss how far the First year college
students of Kolkata, a metropolitan city of India, possess moral, social, and
economic values and also the relationship between consumerism and value
development.
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Keywords : Moral Values, Social Values, Economic Values, Consumerism,
Globalization, Kolkata.
1. Introduction
In today’s consumerist society a critically challenging situation is being
developed. Value for the youth of today is practical oriented value which helps in
satisfying the immediate comfort. The standard of living has changed which in turn
has changed the quality of living. Comfort has become the keyword of the
materialistic world. The effect of consumerism has led to the creation of a
consumerist value which has no relation with the eternal values of truth, honesty
and integrity. The very essence of Indian Philosophy ‘Satyam, Shivam, Sundaram’
(Truth, Beauty and Goodness) is being challenged. With unclear values, the youth
of today lack direction for their lives, lack criteria for choosing what to do with
their time, their energy, their very being. It seems unlikely that animals other than
humans can have values. Values are one of our most precious potential gifts. Yet it
seems increasingly apparent that all too few youth of today do, indeed, have clear
values. Globalization brings forth cut-throat competition in a shrinking world in
which the gap between the developing and the developed nations is not decreasing
but widening.
1.1 Meaning of Value
Value is anything (person, object, activity or condition) that men regard as
worthwhile or preferable to other things. A value can be defined as an endeavour
which satisfies the need system, psychological as well as physiological. The same
thing may be quite useless and of no value to another individual (S. Razvi, 2011).
Values relate to the aims of human life. The four self evident values for young
people are health, strength, beauty and cleanliness (Dr. Zakir Hussain,
1969).Values could be reckoned as unparallel ideas of human beings with which
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one can exhibit extraordinary courage and fortitude when surrounded by turmoil
and failure. Hence they are required for every human individual. Learning to live
together of the Four Pillars of Education have highlighted the values of pluralism,
mutual understanding and peace (Learning the Treasure Within, 1998)

The

knowledge of science should be combined with appreciation of moral and spiritual
values. (Education and National Development,1966). Globalization is transforming
the internal dynamics of India and India’s interaction with the world. As a process
effecting the economic situation of India’s whole populace, globalization is having
an impact on young and old, rich and poor alike. Economic globalization is
celebrated for launching momentum to end limiting caste structures, eliminating
devastating rural poverty, encouraging consumer choice and creating new
employment opportunities. The growth and liberalization of the national economy
has strengthened the middle and upper classes of India but not the poor and
deprived class.. The youth today have difficulty pulling themselves together.
Decisions seem too complicated; pressures seem too varied, changes seem too
unsettling. As a consequence, some people flounder in confusion, apathy, or
inconsistency. They cannot get clear on their values. There is a great deal of
intellectual and technical skill but the ethical and spiritual vitality is at low ebb (Dr.
S. Radhakrishnan, 1957).
Value consciousness refers to awareness of values in their actual implication.
It is however difficult. The first factor which governs value consciousness is the
degree of sensitiveness. Secondly, reason and rationality serve as preconditions to
value consciousness. Free-will of the individual helps value-appreciation.
1.1.1 Definition of Key Terms:
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a) Moral Values: These are values relating to the conduct of a person. Moral
values like honesty, integrity, sense of responsibility and comparison, and
the moral values play a key role in the life of a human being.
b) Social Value: This value consists in love for people (beyond one’s own
family). A man of social value gives emphasis to social relation of man. The
social man prizes other person as ends and is therefore himself remains
kind, sympathetic and selfless.
c) Economic Value: An object has economic value if it commands a money
price. Money has a role to play in developing economic values. Money
earned through right means develops good economic values as the ends. So
the teachers should have good economic values.
d) Environmental Value: Preservation of natural environment a forestation,
awareness and concern towards pollution, etc. can be called environmental
values.
e) Consumerism: Oxford Dictionary defines consumerism as the preoccupation
of society with buying goods. It may be treated as a social and economic
order that encourages the purchase of goods and services in ever-greater
amounts. Consumerism may be defined as the collection of behaviors,
attitudes, and values that are associated with the consumption of material
goods.
2. Literature Review
Molgert, 2010; Hobert, 2010; found that the Youth of Canada differ much in Value
Perception in comparison to their counterparts of 1980’s. Khare, 2009;
Rakesh,2009; Dash,2009. (as cited in Khare., Rakesh., & Dash,2009) found the
choice of brands by Indian youth does not necessarily reflect their individual value
system. Y.N. Reddy 1980 (as cited in Srihari, 2007) found that the boys were found
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showing preference to political, theoretical and economic values while the girls to
aesthetic, religious and social values. Kalia, C.K. (1981) found that no significant
difference was found between having both parent and one parent females in
values.Patel, M.G. (1980) stated that on all other values, except the rational and the
political, the urban students scored higher than the rural students. Farzam, C.K.
(1979) found that parents. Value-orientation did not influence student’s value
orientation. Sharma, D.D. (1977) stated that the mean difference between the male
and the female high school students was significant only in the case of the
theoretical value. Pandey, A. (1970) stated that super normal and normal
adolescents did not differ significantly with regard to aesthetic and religious values;
super normal had superiority over normal in case of theoretical, economic and
political values. Normal adolescents had superiority over super normal adolescents
in the case of social values.
3. Research Methodology
This is a survey type of research to assess how far the First year college students
possess values and also the effect consumerism has on value development of the
first year college student.
3.1 Objectives
The objective of this research is
 To assess the moral, social, economic and environmental values of the
first year college students.
 To find out the relation between consumerism and value development of
the first year college students.
3.2 Null Hypotheses:
Ho1: The science and humanities first year college students do not differ
significantly in possession of Moral values.
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Ho2: The science and humanities first year college students do not differ
significantly in possession of Social values.
Ho3: The science and humanities first year college students do not differ
significantly in possession of Economic values.
Ho4: The science and humanities first year college students do not differ
significantly in possession of Environmental values.

3.3 Hypothesis:
H1: There is significant relationship between consumerism and value development
of the first year college students.
3.4 Tools
The researcher has identified three important values of moral, social and
economic as pointed out by various Indian Commissions on Education and by
different Indian Philosophers and Educators. For collection of data a questionnaire
constructed by the researcher was administered to the students. The reliability of
the tool was established by using Cronbach Alpha Test where the coefficient is
0.8462. For content validity the questionnaire was circulated to eminent
educationists working in the field of education.

3.5 Statistical Techniques used:
For analysis the researcher has used Arithmetic Mean and Standard
Deviation. T-value has been used to find out the difference between science and
humanities students. The correlation method has been used to find out the relation
between consumerism and value development.
3.6 Sample
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For data collection a sample size of 200 was selected through simple random
sampling method from the First Year of Four Colleges situated in Kolkata, West
Bengal, India.

<Table:1> Participants

Category

Sample

Total

Size
Science

100

Humanities 100

200

4. Findings
Objective1: To assess the moral, social and economic values of the first year
college students.

Objective 1.1 To assess how far the first year college students possess Moral
Values.
Ho1 :

The science and humanities first year college students do not

differ significantly in possession of Moral values.

<Table:2.1> Moral value development

Variables

N

Mean

SD

Science

100

8.20

1.50

t-value

Significance
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Humanities 100

8.77

2.14

1.74

0.19

* Significant at 0.05 Level

Table 2.1 shows that the null hypotheses which state the science and humanities
first year college students do not differ significantly in regard to the possession of
moral values stands rejected.

Objective 1.2:

To assess how far the first year college students possess Social

Values.
Ho2:

The science and humanities first year college students do not differ
significantly in possession of Social values.

<Table-2.2> Social Value Development

Variables

N

Mean

SD

Science

100

7.48

2.39

Humanities 100

9.20

2.30

t-value

Significance

10.14

0.002

* Significant at 0.05 Level

Table 2.2 shows that the null hypotheses which state the science and humanities
first year college do not differ significantly in regard to the possession of social
values stands rejected.
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Objective 1.3: To assess how far the first year college students possess Economic
Values.
Ho3:

The science and humanities first year college students do not differ

significantly in
possession of Economic values.

<Table-2.3>Economic Value Development

Variables

N

Mean

SD

Science

100

9.57

2.69

Humanities 100

7.88

1.83

t-value

Significance

15.74

0.003

* Significant at 0.05 Level

Table 2.3 shows that the null hypotheses which state the science and humanities
first year college students do not differ significantly in regard to the possession of
economic values stands rejected.

<Table-2.4>Environmental Value Development

Variables

N

Mean

SD

Science

100

6.88

1.89

Humanities 100

8.57

2.67

t-value

Significance

13.74

0.17

* Significant at 0.05 Level
Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 82

From Table 2.4 it can be said that the null hypotheses which states the science and
humanities first year college students do not differ

significantly in regard to the

possession of environmental values stands rejected.

Environmental

Economic

Social

Humanities

Moral

Science
0

2

4

6
Mean

8

10

12

Figure 1
Value Development

Objective 2: To find out the relationship between consumerism and value
development of the first year college students.
H1: There is significant relationship between consumerism and value development
of the first year college students.
< Table 3 > Relationship between Consumerism and Value Development
Variables

N

Mean

SD

r -value

df
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Science

100

44.04

6.49

Humanities 100

46.86

5.83

0.328

48

r-value for 48 df at 0.05 level of significance is 0.279.
From Table 3 it can be said that the hypothesis is significant and accepted at 0.05
level of significance. With 95% confidence it can be said that there is significant
relationship between consumerism and value development of the First Year
College students of Kolkata.
5. Results
The research findings show that the students of humanities stream possess
higher level of moral, social and environmental values than their counterparts from
science stream whereas the students from science stream scored higher on
economic and values. There is a significant relationship between consumerism and
value development.
6. Implication of the Study
Education has become materialistic and an undue emphasis is given to
knowledge oriented education. The intellectual development of the pupils has
become one sided. Such an education leads to the development of lopsided
personalities and it pushes back the moral, social and economic values. The
growing erosion of essential values and the increasing cynicism in society stress the
need for value education. Education should foster universal and eternal values like
compassion, courage, honesty, tolerance, peace and truthfulness to develop
balanced individuals and to create a better human society.
7. Conclusion
Due to the explosion of population, knowledge and human desires, we find
erosion of values in social, spiritual, cultural, economic, political and religious
fields.The present crisis in values is deepened by the disarray of moral education,
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which has too often been polarized between the extremes of being restrictively
doctrinaire and being explicitly subjectivist. For many people the function of moral
education is training for conformity. They turn for moral leadership to elite which
is the teacher. It is the duty of education and more specifically the teachers to
change the behavior pattern of students characterized by apathy, drift and
conformity to become more purposeful, enthusiastic and positive.The students
taken as sample were mostly oriented towards consumerism. They are experiencing
globalisation on an everyday basis through employment patterns, the friendship
groups they develop, their usage of the internet (particularly for social networking)
and wider cultural influences on their lifestyles (Kenway & Bullen, 2008; Edwards
& Usher, 2008; Burbules & Torres, 2000). Craving for goods is high among the
sample group. The wants and desires of the first year college students have
increased. The more their pocket money, the more is their purchasing power but in
case, they are not able to do so, they feel dissatisfied and stressed. Craving for
goods is high among the sample group. The wants and desires of the first year
college students have increased. The more their pocket money, the more is their
purchasing power. Their lifestyles have also changed in the sense they are more
lavish, full of material comforts rather than focusing on simplicity. Destiny of India
is being shaped in her classroom (Education and National Development, (1966). It
is the duty of education and more specifically the teachers to change the behavior
pattern of students characterized by apathy, drift and conformity to become more
purposeful, enthusiastic and positive. Education should foster universal and ethical
values (National Policy on Education, 1986). The environment in different
educational institutions depends on value systems being followed. The main
function of education is to develop physical, mental, emotional, social, and spiritual
aspects of the individuals by laying stress on the development of healthy habits,
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traits, right attitudes, values, skills and interests. Decline in value systems leads to
decline in educational standards. It is the need of the hour to make all possible
attempts to inculcate value-oriented education in the centers of learning. It is the
duty of the educators, the educational administrators and the people that they
should support value-based education and devote their time, energy and resources
to make this education a success.
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PROSPECTIVE TEACHER EDUCATOR’S PERCEPTION
TOWARDS COOPERATIVE LEARNING STRATEGY
Dr.K.P.Meera6
Elizabeth.B.John7
ABSTRACT
Highlighting the effectiveness of a very promising strategy proved successful
across the continents-Cooperative learning strategy, this paper attempts to uncover
an important dimension of the teacher educator-the attitude. Being a very
important yet neglected aspect in successful transaction of the content using a
strategy, the researcher examines the attitude of prospective teacher educators
towards cooperative learning strategy and checks whether there exists a significant
difference in their attitude towards this strategy for different subsamples.

INTRODUCTION
The evolving constructivist perspectives on learning have fuelled interest in a
new learning strategy –collaboration and cooperation. As a result, it has emerged as
a promising instructional approach. Cooperative learning is based on the
psychology of cooperation among group members in contrast to competition.
Cooperative learning is defined as a successful teaching strategy in which small
teams, each with students of different levels of abilities, use a variety of learning
activities to improve their understanding of a subject (Kagan, 1994). Here; the
students are responsible for one another’s learning as well as their own.

6
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Sometimes the best way to learn something is to teach it. Teaching requires
considerable depth of knowledge, memory of important concepts, understanding,
organization, and skills. Cooperative learning provides opportunities for students to
teach each other. When students explain and teach concepts to each other, retention
of these concepts improves. Explaining also helps students to connect their prior
knowledge with new information .The social nature of cooperative learning and the
relative emphasis on student control over instruction make it fun and highly
motivating for most students. Researchers came up with at least 16 advantages to
using Cooperative learning in high school class rooms. It has been used
successfully in Netherlands since the early 1970’s. Cooperative learning is an
especially effective method of activating the metacognitive aspects. Studies
comparing cooperative learning with competitive and individualistic learning have
demonstrated that cooperative learning promotes higher achievement than the other
two methods. Not only does a student solve problems more successfully and learn
and retain concepts, but also results in the use of higher –level thinking, more
frequent discovery, more new ideas and solution strategies, and more transfer of
what is learned in groups to individual learning situations. Cooperative learning
enables students to get and receive help in a relatively non-threatening context.
NEED AND SIGNIFICANCE
Education means more than teaching people reading, writing and do
mathematical calculations. It means empowering people with knowledge, skills and
dispositions to participate actively in the developmental process. The overall
purpose of schools is to develop each student to maximum capacity as a productive
and self-actualizing member of the society. Every school, class room, and
instructional group has its own climate. In one class room ,students will be having
discussions ,sharing materials, giving support and help to each other
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,communicating openly and freely, and involving themselves in instructional
activities: in another class room, students will be working by themselves, ignoring
other students, avoiding communication, hiding materials with each other, and
withdrawing from instructional activities. These patterns of interaction among
students termed as the class room climate have a large impact upon the behaviour
of the students and the amount of learning that takes place.
One of the most important aspects of education is learning how to interact
with others. Interaction among students involves three potential types of
interdependence; cooperative, or positive interdependence, where students work
together to accomplish shared goals: competitive, or negative interdependence,
where students work against each other to achieve a goal that only a few students
may attain; and individualistic, or no interdependence, where students work by
themselves to accomplish goals that are unrelated to the goals of others. Bearing in
mind that society is fundamentally a cooperative enterprise, designed to keep men
in touch with one another, individuals who are most likely to survive are those who
are best enabled to do so by their group. Cooperation is the “air” of society, which
we constantly breathe, completely necessary to us, but relatively unnoticed. Recent
researches show that whenever problem solving is desired, whenever divergent
thinking or creativity is desired, whenever quality of performance is expected,
whenever the task is complex, when the learning goals are highly important, and
when the social development of students is one of the major instructional goals,
cooperation should be used.
As the learning needs of pupils vary, a teacher needs alternative approaches
to be somewhat just to all the students. A drastic change in teaching methodology
was introduced in our State with an aim of making the learning situation of our
children wholesome, creative and enjoyable. The new methodology stood for
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activity based/issue based learning and Cooperative learning strategy. Teacher
practices like emphasizing prosocial values, eliciting of student thinking and
expression of ideas, encouragement of cooperation, warmth and support and
reduced use of extensive control were related to student classroom behaviours such
as encouragement, influence and positive behavior which in turn were related to
students’ sense of community. Teachers’ encouragement of cooperative activities
appeared to be partially important in this sequence (Daniel Solomon, 1996). One of
the key features of cooperation is that the teacher delegates considerable
responsibility to the students. Both teachers and students must adopt roles that are
quite different from whole-class instruction. An important task in making
Cooperative learning successful is attitude change.
1. The teacher’s own attitude has to shift from teacher as a transmitter of
knowledge, center of attention, and authority to teacher as a manager and facilitator
of learning.
2. Attitude towards noise in the class room sometimes must change-Many people
equate a noisy class room with disruption and chaos. In cooperative learning, noise
in the class room can be a sign of high-level thinking and learning.
3. Several student attitudes must change-they have to show interest in finding
solutions, confident in taking risks and trying various strategies, willingness to be
wrong, acceptance of frustrations, perseverance when solutions are not immediate,
and understanding the difference between not yet having found an answer yet and
not knowing it.
4. Students must shift from depending on teachers for the answers to becoming
independent thinkers and learners (Johnson & Johnson, 1990).
5. Teachers as role models must emphasize to students the importance of being
active learners and seekers who are willing to take risks and make errors.
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6. Teachers and students alike must learn to value the process, not just its products.
Six years have passed since this system has started its move in the State.
Present survey was triggered by the results of another survey research conducted by
the researcher on the perception of mathematics teachers towards cooperative
learning strategy. Results revealed that significant difference did exist between the
attitude of mathematics teachers who were solitary learners and those who
preferred both social learning and solitary learning, towards cooperative learning
strategy. It happened to the researcher that may be a reluctance to accept change in
methodology or a lack of exposure to recent researches in the field or ignorance
regarding the advantages of using the strategy in class rooms could be the reason
for the same. Researcher now found it valuable to examine the attitude of
prospective teacher educators towards cooperative learning strategy and to check
whether there exists a significant difference in their attitude towards this strategy
for different subsamples based on gender, subject of graduation and learning styles.
This study so focuses on prospective teacher educators who play a pivotal
role in the process and practice of education. When on one hand they reflect the
attitude of our education system, of which they are the products; on the other hand
they serve as a means for imparting an attitude to the next generation of student
teachers .At this juncture; researcher found it very necessary to check the
perception of prospective teacher educators towards Cooperative learning strategy
for, without the right teacher attitude this strategy is sure to turn a failure .The
present study is so entitled as,
“PROSPECTIVE

TEACHER

EDUCATOR’S

PERCEPTION

TOWARDS

COOPERATIVE LEARNING STRATEGY”
OBJECTIVES OF THE STUDY
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The major objective of this study was to gather the opinion of prospective
teacher educators towards Cooperative learning strategy, more precisely put as
1. To find out the attitude of prospective teacher educators towards Cooperative
learning strategy for the total sample and for the relative sub-samples.
2. To find out whether significant difference exists in the attitude of prospective
teacher educators towards Cooperative learning strategy based on the following
sub-samples
a. Gender
b.Learning Style
c.Subject of Graduation
HYPOTHESES OF THE STUDY
1. Prospective teacher educators have a favorable attitude towards Cooperative
learning strategy.
2. There exists significant difference in attitude of prospective teacher educators
towards

Cooperative learning strategy based on the following sub-

samples
a. Gender
b. Learning Style
c. Subject of Graduation
METHODOLOGY
The objectives of this study being simultaneous measurement of attributes
and assessing the relationships among them, survey research is opted. Although
survey research only help in providing descriptive information, baseline data for
future studies can be obtained through the same (Best, 1961).
VARIABLES
i. Criterion variable
Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 93

Attitude of prospective teacher educators towards cooperative learning
strategy.
ii.Classificatory variables
a. Gender
b. Learning Style
c. Subject of Graduation
SAMPLING PROCEDURE
The study was conceptualized as a cross-sectional survey whose population
is prospective teacher educators .Present study was carried out on a representative
sample of 263 B.Ed graduates enrolled for the two –semester M.Ed training
programme in Colleges of Teacher Education in Kerala.
TOOL
1. In order to measure the attitude of the prospective teacher educators
towards

cooperative learning strategy, a 3 –point Likert type attitude scale

prepared by the

investigator and the supervising teacher was used .This tool

consisted of 24 items

indicating different degrees of favorableness

unfavorableness to the strategy.

and

Suggestions and results highlighted in the

related studies and by experts in the field were

used in preparing the items.

This tool had equal positive and negative statements to which

the subjects were

to respond.
2. To assess the learning style of the subjects, a checklist on learning styles
was made use

of.

PROCEDURE
As preliminary analysis, important statistical constants such as the mean,
median and mode of the scores on attitude towards cooperative learning strategy
were computed for the total sample and for the relative subsamples. These values
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were almost equal which showed the possibility for normality of the distribution.
Percentage analysis followed by the test of significance of difference between
proportions was conducted.

STATISTICAL TECHNIQUES USED
1. Estimation of percentage
Percentage in the total sample and the relative sub-samples were calculated
using the

formula
Total score of the sample

P

=

_______________________

X

100

Maximum score x sample size
Percentage of population from the sample calculated using the formula
P

±

1.96√ (PQ/N)
(Guilford, 1973)

2. Test of significance of difference between proportions (z test)
P1-P2
Critical ratio

=

___________________

X

100
√ [PQ ( 1 /N1 +

1/N2)]

P1=percentage of items calculated from the first group
P2= percentage of items calculated from the second group
N1=sample size of the first group
N2=sample size of the second group
P1N1+P2N2
Where P

=

_______________

Q=100-P
,

N1+N2
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(Guilford, 1973)
FINDINGS
1. From percentage analysis
a. Prospective teacher educators have a favorable attitude towards
cooperative learning strategy (75%)
b.Male prospective teacher educators have a favorable attitude towards
cooperative learning strategy (73.33%).
c. Female prospective teacher educators have a favorable attitude towards
cooperative learning strategy (76 %).
d.Prospective teacher educators who are science graduates have a relatively
lower favorable attitude towards cooperative learning strategy (55.55%).
e.Prospective teacher educators who are not science graduates have a
relatively higher favorable attitude towards cooperative learning strategy (90%).
f.Prospective teacher educators who are solitary learners have a relatively
lower favorable attitude towards cooperative learning strategy (50 %).
g. Prospective teacher educators who are social learners have very high
favorable attitude towards cooperative learning strategy (100%)
2. From test of significance of difference between proportions
a. There exists no significant difference in the attitude of male prospective
teacher educators and female prospective teacher educators towards cooperative
learning strategy. (Critical ratio=0.20523) at 0.05 level.
b. There exists significant difference in the attitude of prospective teacher
educators who are science graduates and those who are graduates in other
disciplines towards cooperative learning strategy (critical ratio=2.50) at 0.05 level.
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c. There exists significant difference in the attitude of prospective teacher
educators who are solitary learners and those who are social learners towards
cooperative learning strategy (critical ratio=5.128) at 0.01 level.
Summary of the findings are provided in table: 1

Table: 1
Favorable
Subsamples based on

attitude

towards cooperative Critical

Significance

learning

difference between

ratio

strategy(percentage)

Gender

Male

73.33

Female

76.0

Science

55.55

proportions
0.205

Graduates

no

significant

difference
2.50

Subject of graduates
graduation

of

significant
difference

in

exists at 0.05 level

90.0

other

discipline
Solitary
Learning
style

50.0

learner
Social

5.128

significant
difference

100

exists at 0.01 level

learner

RESULTS
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.The present survey was conducted among the M.Ed population of Calicut
University towards the end of their first semester course. Findings suggest that in
spite of being the new generation prospective teacher educators, significant
difference still exists among the subsamples based on the subject of graduation and
learning style.
.Among the prospective teacher educators, there was no significant
difference between the male and female subsamples in their attitude towards
cooperative learning strategy.
.Among the prospective teacher educators, a significantly greater proportion
of science graduates demonstrated less favorable attitude towards cooperative
learning strategy when compared to their counter parts.
.Learning style of the prospective student teachers had a significant effect on
their attitude towards cooperative learning strategy. While solitary learners did not
exhibit a favorable attitude towards cooperative learning strategy, social learners
had a high favorable attitude towards this strategy.

DISCUSSION
Results highlight that prospective teacher educator’s attitude towards
cooperative learning strategy still remains so much dependent on their subject of
graduation and their learning style. In spite of being exposed to varied theories in
the fields of psychology, philosophy and methodology as part of their M.Ed course,
their attitude towards social learning strategy remains intact and untouched. The
nature of their subject of graduation and their learning style/habits has so much
blocked the development of a positive attitude towards cooperative learning
strategy-which indeed is to be the first step from the part of these prospective
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teacher educators for this strategy to be practiced effectively by student teachers
who will undergo training under them in the near future.
SUMMING UP
The limited nature of the study would provide an important base for further
probing into the approaches towards teacher education. However there is little
doubt that, to produce a teacher population confident enough to practice
cooperative learning strategy in class irrespective of their subject of graduation, we
need teacher educators with the right attitude towards the strategy. In order to
develop course structures aiming at a positive attitude shift towards the cooperative
learning strategy, teacher educator population need be exposed to more and more
recent researches in the field side by side with learning theories and other abstract
constructs which are already an integral part of the course.

REFERENCES
1. Best, J.W. (1961) Research in Education. Prentice Hall, New York.
2. Daniel, S. (1996) Teacher Practices associated with students’ sense of the
class room as a community. Social Psychology of Education.7, 3,235-267.
3. Guilford, J.P. and Frutcher, B. (1973) Fundamental Statistics in Psychology
and Education. Tokyo: McGraw- Hill Kogakusha, Ltd.
4. Johnson, D.W. and Johnson, R.T. (1990) Learning Together and Alone,
Cooperation, Competition and Individualization. New Jersey: Englewood
Cliffs, Prentice –Hall Inc.
5. Kagan, S. (1994) Cooperative Learning.San Clemente, CA: Kagan Publishing.

Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 99

PROFESSIONAL ACCOUNTABILITY OF TEACHERS
AS PERCEVIED BY TEACHER EDUCATORS AT
SECONDARY LEVEL
Mr Poulastya Mahananda
Dr Ramakanta Mohalik8
Abstract
The study aims at professional accountability of teacher as perceived by
teacher educators of colleges of education Haryana. Descriptive survey method
was used for conducting the study, 105 teacher educators were selected randomly
as sample from 15 colleges of education Haryana state. A self-developed
questionnaire on professional accountability consisting of 25 items and Yes or No
option. The items were based on aspects such as accountability to students,
classroom and school, teachers activities, society and nation and interpersonal
relationship. The questionnaire was scored by giving 1 for yes and 0 for no
response. The data so collected were analyzed by using percentage. The study
found that i) More than 80% of teacher educators perceived that helping students
for better achievement and making special effort for weaker students are part of
professional accountability of teacher. ii) More than 50% of teacher educators
perceived that maintaining students progress report and controlling students in
class is professional accountability of teacher. iii) Around 60% of teacher
educators perceived that regularly attending school, punctuality in taking class,
making adequate preparation for teaching and completing assigned task are part of
professional accountability iv) More than 56% of teacher educators perceived that
8
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inculcation of higher values in students and participation in community
development programmes are not part of professional accountability and v) More
than 57% of teacher educators perceived that informing parents about wards,
healthy relation with HM, collegues, administration and managing body are part of
professional accountability. The study has implication for both teachers and
teacher educators. Teacher education programmes of all forms required to
integrate professional accountability in curriculum.
Introduction
Education is a task tremendous in nature and must not be roughly handle.
“The destiny of India in being shaped in the classroom has been pointed out by the
Education Commission (1964-1966) and to that it may safely be added that the
destiny of these classroom is being shaped in the institution of education with
committed teacher educators. Humayun Kabir rightly stated “without good teacher,
even the best of the systems is bound to fail. With good teacher, even the defects of
a system can be largely overcome. Enlightened emancipated and empowered
teacher lead communities and nations in their march towards better and higher
quality of life. They are responsible for acculturating the role of education. Teacher
have crucial roles to a play in preparing young people not only to face the future
with confidence but also to build it with purpose and responsibility. So need of the
hour is effective, committed and accountable teachers for all levels of education.
Teacher educators has great role in preparing good teachers by providing both inservice and pre-service teacher education. In this context, teacher educators should
have correct perception of professional accountability of teacher so that they can
imbibe professional accountability and accountability in teachers.
It is claimed that teacher education assumes more responsibility for
developing professional accountability and ethics. It is otherwise claimed as well
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that professional accountability are not primarily the responsibility of teacher
education. It is through teacher education program that professional accountability
can be taught to teachers in a systematic manner. Further, any profession must
essentially have, besides its legal sanction as professional and other desirable
characteristics, a code of professional accountability and teaching profession is not
an exception to it. If professional accountability is lax, the teaching profession is
ultimately damaged, students are hurt and the public interest is ill served. Teacher
education has a greater role in professional accountability and initial problems can
be observed in preservice programs rather than expecting educational
administrators or supervisors to deal with them. Since teacher educators assume
responsibility for developing teacher competence, one necessary condition is to
observe ethical principles. Without high standards of professional accountability. It
is doubtful that teaching could ever be regarded as a full-fledge profession.
Teachers need to understand the moral aspects of teaching and how to make ethical
decisions relating to their profession and the welfare of their students. It is
necessary for the prospective teachers to adopt relevant ethical principle,
understand the grounds for holding them and practice applying them in daily life
situations. It is rare that a systematic understanding of accountability can be gained
from daily classroom experiences. But there is little evidence that such systematic
study is currently being provided in teacher education programs.
Accountability is the sense of being responsible for ones action and the
outcomes thereof. It means the requirement to demonstrate reasonable actions to
some external agency (Berdhal, 1900). According to international encyclopedias of
education (1985) , “Accountability is a process which involves the duty both of
individuals and the organizations of which they to render periodically accounts for
tasks performed to a body having both the power and authority to modify that
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performance subsequently, perhaps by use of sanction of reward”. The international
dictionary of education reported that teacher educators’ accountability means,
“Theory that teacher educators and college system should take responsibility for
improvement in pupil achievement and that teacher effectiveness by this criterion
should be measured by external agencies.”
Wanger (1989) reported that accountability has two forms such as moral and
legal accountability. The moral accountability is based upon a sense of
responsibility, a feeling that one is responsible to ones clients (students and other
stake holder) and oneself. The legal accountability is responsibility to ones
employer in terms of fulfillment of employment. A teacher may take his classes
according to schedule, but in a disinterested manner fulfilling the requirements of
legal accountability, but not of moral accountability.
Teacher discharges various duties and responsibility for students, school,
community and nation. They should be accountable to his/her action and duties as
a professional. The teacher education programmes required to instill professional
accountability in both prospective and in-service teachers. Professional accountable
teacher can be effective in teaching and learning, asset for school and community,
which is need of the hour. Therefore professional accountability need to be
integrated in all forms of teacher education programmes.
Need of the Study
The importance of the role of teacher as an agent of change, promoting
understanding and tolerance, has never been more obvious than today. The need for
change from narrow nationalism to universalism, from ethnic and cultural prejudice
to tolerances, understanding and pluralism places enormous responsibilities on
teacher educators who mold the character and minds of trainees. So the teacher
educators required to have correct perception of professional accountability
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teachers so that they can help trainees to develop professional accountability. In
this context, study on professional accountability of teacher is significant.
Some of the research efforts in area of professional accountability is
discussed in following paragraphs.
Lea (1990) found that accountability is in hierarchical and basis of hierarchy
is teacher educators monitoring. Joshi(1991) reported that (i) accountability means
holding people responsible or answerable for the expected work or role and it hold
responsible both employee and the system.(ii) accountability can be applied to
varied fields, e.g. business, industry, management, education. (iii) Accountability is
a means and not an end in itself and requires various tools, techniques and provides
data for Decision making. (iv) in education, professional accountability seeks of
failure in the system and teacher educators could be hold responsible for those
results which they affect or control. (v) the professional responsibility of a teacher
educator includes his instructional and non instructional responsibility. Narang
(1992) reported that 38% of female teacher educators felt that frustrated due to over
crowed classroom and lacks professionalism. Sharma (1992) found that teacher
educators in DIET lacks innovative or research oriented activities and principals are
less interested in teaching pre-service and in-service trainees. Newmann (1997)
reported that only seven of twenty colleges had srong accountability system. Sahu
(2002) found that all teacher educators perceived teacher educators efforts for
better academic achievement of students as the most emphasized responsibility for
ensuring teachers professional accountability.
The trend of the researches conducted in India reveals that the systematic
study regarding the teachers accountability has largely remained an unexplored
area of research in our country. The present venture is an attempt towards this
direction. The study aims at professional accountability of teacher as received by
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teacher educators of colleges of education Haryana. Therefore investigators raised
the following research questions for investigation.
What is the perception of teacher educators on professional accountability of
teacher?

Objective of the study
To study the perception of teacher educators on professional accountability
of teachers

in terms of accountability to students,

classroom and colleges,

teachers activities, society and nation and interpersonal relationship.

Delimitation of the study
The study was confined to Haryana state only. The study was delimited to 15 (3
Govt. aided and 12 self-financing) colleges of education of Haryana.

Methodology
Descriptive survey method was used for conducting the study. In the present
study, 15 colleges of education were selected randomly from Haryana state. Out of
these colleges, samples of 105 teacher educators were selected on the basis random
sampling techniques. A self-developed questionnaire on professional accountability
was used by the investigator for the present study. The questionnaire consists of 25
items and Yes or No option. The items were based on aspects such as
accountability to students, classroom and school, teachers activities, society and
nation and interpersonal relationship. The content validity of questionnaire was
ensured by taking expert opinion during preparation. The test-retest reliability was
found to be .68 with 15 days gap. The questionnaire was scored by giving 1 for yes
and 0 for no response. The data so collected were analyzed by using percentage.
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Analysis and Interpretation
The main objective of the study was to study the professional accountability of
teachers as perceived by teacher educators. The collected data were analyzed with
referenced to five aspects such as accountability to students,

classroom and

school, teachers activities, society and nation and interpersonal relationship. The
response of teacher educators is presented in tabular form with frequency and
percentage.

Table-1: Perception of teacher educators on accountability to students

Sr.

Items

No

Frequency
Percentage
Yes

1

2

3

4

5

&

No

Providing guidance and counseling to the 20

85

students.

(19.04%)

(80.95%)

Students better academic achievement

105

00

(100%)

(00%)

85

20

(80.95%)

(19.04%)

30

75

(28.57%)

(71.42%)

Making special effort for weaker students

Making special effort for bright students

Assisting students in their preparation for 28

77

examination

(73.33%)

(26.67%)
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It is evident from the table-1 that 19.04% of teacher educators opined that
providing guidance and counseling to students is one of the professional
accountability where as 85% of teacher educators said that providing guidance and
counseling. The table also indicates that cent percent teacher educators perceived
that helping students to better academic achievement is one of the professional
responsibility of teacher. It also indicates that 85% of teacher educators perceive
that making special efforts for weaker students is part of professional accountability
where as 30% of teacher educators belief that making special effort for bright
students is part of professional accountability. 77% of teacher educators perceived
that assisting students for preparing examination is

not part of professional

accountably.
It can be said that more than 80% of teacher educators perceived that helping
students for better achievement and making special effort for weaker students are
part of teachers professional accountability. And above 70% of teacher educators
perceived that providing guidance to students, special effort for bright students and
assisting students in examination are not part of professional accountability of
teachers.
Table-2: Perception of teacher educators on accountability to classroom and
school

Sr.

Items

No

Frequency
Percentage
Yes

1

&

No

Maintain the students academic progress 80

25

records

(23.80%)

(76.19%)
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2

3

4

5

Teacher should have good control over the 60

45

class

(43.00%)

(57.00%)

Assisting in organization of co-curricular 46

59

activities

(43.80%)

(56.19%)

Helping in improving college campus

28

77

(26.67%)

(73.33%)

Maintain discipline among students in 39

77

school

(62.85%)

(37.14%)

The table-2 revealed that 76.19% of teacher educators perceived that
maintaining

students

academic progress

report

is

part

of professional

accountability. The same table also indicates that 57% of teacher educators feel that
good control over class is part of professional accountability. 56.19% of teacher
educators belief that organizing co-curricular activities, 73.33% of teem perceived
that improving school campus and 62.85% of them perceived that maintain
discipline in college were not part of professional accountability of teachers.
So it can be conclude that more than 50% of teacher educators perceived that
maintaining students progress report and controlling students in class is
professional accountability of teachers. Around 60% of teacher educators perceived
that organizing curricular activities, helping students in improving school campus
and maintain discipline are not professional accountability.
Table-3:

Perception of teacher educators on accountability to teachers

activities
Sr.
No

Items

Frequency & Percentage
Yes

No
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1

Teacher regularity in attending the 105

2

3

school

(100%)

Punctuality in taking class

91

14

(86.66%)

(13.33%)

Making

adequate

preparation

for 61

teaching
4

5

0

(58.09%)

44
(41.90%)

Completion of the assigned syllabus in 78

27

time

(25.71%)

Teaching

(74.28%)
by

new

methods

and 31

techniques

(29.52%)

74
(70.47%)

The table-3 indicates that all teacher educators perceived that regularly
attending school is professional accountability, 86.66% of teacher educators
perceived that punctuality in attending class is part of professional accountability,
58% of teacher educators belief that making adequate preparation for teaching is
professional accountability, 74.28% of teacher educators perceived that completion
of assigned syllabus in time and 29.52% of them perceived that teaching by new
methods is professional accountability of teachers.
It can be said that more than around 60% of teacher educators perceived that
regularly attending school, punctuality in taking class, making adequate preparation
for teaching and completing assigned task are part of professional accountability of
teacher where as 74% of them perceived that teaching by new methods is not part
of professional accountability.

Table-4:

Perception of teacher educators on accountability to society and

nation
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Sr.

Items

Frequency

No

Percentage
Yes

1

No

Inculcation of higher values among students 38

67

(36.19%)
2

3

4

&

(63.80%)

Participation in community development 46

59

activities

(56.19%)

(43.80%)

Teacher educators participation in national 84

21

welfare programme

(80%)

(20%)

Organizing cultural activities in school

55

27

(52.38%) (47.61%)
5

Celebration of national festivals at school

81

74

(77.14%)

(22.85%)

From the table-4, it is found that 63.80% of teacher educators perceived that
inculcation of higher values in students, 56.19% of teacher educators perceived that
participation in

community development

activities

are not

professional

accountability of teacher. The table also indicates that 80% of teacher educators
perceived that participation in national welfare programme, 52.38% of teacher
educators perceived that organizing cultural activities in school and 77.14% of
teacher educators perceived that celebration of national festival at school are
professional accountability of teacher.
It can be said that more than 56% of teacher educators perceived that
inculcation of higher values in students and participation in community
development programmes are not part of professional accountability. More that
52% of teacher educators perceived that participation in national welfare
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programme, organizing cultural activities in school and celebration of national
festivals are aspects of professional accountability.

Table-5: Perception of teacher educators on accountability to interpersonal
relation
Sr.

Item Name

Frequency

No

Percentage
Yes

1

2

3

4

&

Inform

the

parents

about

their

wards 77

No
28

performance on the basis of regular assessment (73.33%)

(26.67%)

Teachers healthy relationship with the head 60

45

teacher

(57.14%)

(42.85%)

Teachers good relationship with colleagues

64

41

(60.9%)

(39.04%)

85

20

Helping in administration of school

(80.95%) (19.04%)
5

Good relationship with managing body of the 91

14

school

(13.34%)

(86.66%)

The table-5 revealed that 73.33% of teacher educators perceived that
informing parents about their wards, 57.14% of teacher educators perceived that
maintain healthy relationship with head teacher, 60% of teacher educators
perceived that good relation with colleagues, 80.95% of teacher educators
perceived that helping administration of school and 86.66% of teacher educators
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perceived that good relationship with managing body are part of professional
accountability.
It can be said that more than 57% of teacher educators perceived that
informing parents about wards, healthy relation with HM, collegues, administration
and managing body are part of professional accountability of teacher.
Major Findings
1. More than 80% of teacher educators perceived that helping students for
better achievement and making special effort for weaker students are part of
professional accountability of teacher. And above 70% of teacher educators
perceived that providing guidance to students, special effort for bright
students and assisting students in examination are not part of professional
accountability of teacher.
2. More than 50% of teacher educators perceived that maintaining students
progress report and controlling students in class is professional
accountability of teacher. Around 60% of teacher educators perceived that
organizing curricular activities, helping students in improving school campus
and maintain discipline are not professional accountability.
3. Around 60% of teacher educators perceived that regularly attending school,
punctuality in taking class, making adequate preparation for teaching and
completing assigned task are part of professional accountability where as
74% of them perceived that teaching by new methods is not part of
professional accountability
4. More than 56% of teacher educators perceived that inculcation of higher
values in students and participation in community development programmes
are not part of professional accountability. More that 52% of teacher
educators perceived that participation in national welfare programme,
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organizing cultural activities in school and celebration of national festivals
are aspects of professional accountability.
5. More than 57% of teacher educators perceived that informing parents about
wards, healthy relation with HM, collegues, administration and managing
body are part of professional accountability.
Educational Implications
The study has highlighted certain responsibilities, which are related to
professional accountability and therefore, the findings of the study have relevance
for teacher training institutions sensitizing for the pupil teachers towards their
expected role and their performance. Again the study has implications that, the
students teachers today are expected to learn such things as how to prepare lesson
plan, write behavioral objectives, do action research and solves problems etc. It is
no doubt acceptable and useful to master these skills, but they are not sufficient. If
we considered that ethical consideration should be integral to all aspects of
teacher’s education and ethical decision-making power an indispensable technical
requirement for practicing teaching profession. In future students teachers should
be required to evaluate those tools for the ethical point of view. They should be
asked to consider how the use of such approaches affects the well-being of their
students. The proposal mentioned here through the discussion of various ways of
teaching professional accountability as well as presentation of various issues along
with the recommendation, will help in initiating a systematic effort to overcome the
relative neglect of professional accountability teachers education programs and
ultimately raise the ethical standards of the profession.
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Accreditation of Teachers : Quality Assurance in Teacher
Educational Institutes
Neeti Dutta
Indrajeet Dutta9
Abstract:
Remarkable changes and advancements have been emerged in the higher education
set up of India in the last few years. Higher Education in India is in expansion
mode both in terms of quantitative and qualitative so to achieve the targeted of
Gross Enrolment Ratio of around 15%. In response to the recommendation of
NKC, central government has already established Central universities in states
where they do not exist apart from technical institutes like IIT, IIIT, NITs and IIMs
to different regions to give a big boost to higher education. The Communiqué of
the World Conference on Higher Education 2009 states that “Expanding access
poses challenges to the quality of higher education. Quality assurance is a vital
function in contemporary higher education and must involve all stakeholders.
Quality requires both establishing quality assurance systems and patterns of
evaluation as well as promoting a quality culture within institutions. Regulatory
and quality assurance mechanisms that promote access and create conditions for
the completion of studies should be put in place for the entire higher education
sector.” Existing quality assurance agencies assess teachers on the basis of their
achievements in terms of qualifications and publications. It does not assess their
teaching skills and other aspects. Though UGC (2009) regulation related to
recruitment of teachers at associate and professors level has able to manage form
the guidelines related to the assessment of teachers trough Performance Based
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Assessment System, but what we require is the accreditation of teachers at different
levels to further enhance the quality assurance of higher education.
Introduction
A good system of education is fundamental to building any nation in the
world, as it is the means by which young people are prepared to accept
responsibility for governing their country’s citizen in the future. When citizens are
educated well, it has a very positive effect on their family, their community and
their nation, so the educational sector is very important for the development of any
country. Educational institutes in the 21st Century in India must train people not
only for the present but also for the future. The educational institutes of the country
play important role in the educational quality and it can be maintained only if the
quality of these institutes will be maintained and which means quality in the
programme they offered that means mean quality of graduates it produces and
quality in its teaching-learning processes. Any education programme irrespective of
the mode would require a total quality management system involving quality
assurance, quality control and continuous monitoring and evaluation. To cope with
educational institutes have to re-orient its structure and function besides enlarging
the scope of its provisions to meet the challenges of Globalization.
In India Teacher Education Institutes(TEI) operates within a larger
framework comprising several agencies such as the university system, the
government set up for operating the school system - this is named differently across
countries, such as department of school education, department of public instruction,
directorate of school education, and so on. In addition, the national context
streamlines societal expectations, which a TEI has to cater to. If the TEI is an
independent college run by a specific agency, it adds the agency’s vision of a TEI
as also its own goals. That is, the agency may have a set purpose of its own and
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consider operating a TEI to be contributing to its goals. TEIs run by several
denominational agencies such as religious groups, community organisations,
NGOs, minority groups, etc., are some examples of such institutions. In brief,
though all TEIs work towards preparation of teachers each of them has a unique
rendition of the goals.
At the functional level, the effectiveness of a TEI is reflected in the extent to
which all these layers of goals mutually concur, though a total concurrence is a
mere logical possibility. It is this that necessitates the concern for quality as a live
feature in an institution. In other words, a TEI has to continuously ensure its
effectiveness through generating such processes as would provide for relevant
continuance and modifications in its functioning. Such a process is an integral part
of the overall functioning of the TEI. Each institution needs to evolve its own
internal processes to continuously ensure such quality concern in its functioning
and adopt ramifications or even corrections, when needed. This process is what can
be called “quality assurance”. Thus, quality assurance is a continuous process, not a
one-time event or an event at specified intervals. The process has to be a part of the
institution’s continuous concern for maintaining quality and wherever possible,
enhance it. This requires self-assurance of quality in the institution so that it can
ascertain quality concerns in all its functional aspects.
It is pertinent to recognize that each TEI has a unique ‘ethos’ which is the
result of the commonly shared perceptions of the members that evolve over time
due to the way they function. The institution develops its own ways of mobilizing
possible resources, ways and means to utilize the resources so as to meet its
objectives and the larger field requirements. This makes each institution distinct
despite the fact that it shares a similar curricular framework. To put it differently,
Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 118

the broad, regulatory details are common for all TEIs within a macro banner of a
university, but there is a distinct tone to the actual operational definitions of the
substantive inputs provided therein. For example, every TEI provides a variety of
learning inputs for enabling student teachers to gain not only conceptual
understanding about instructional process but also actual field level practice. The
actual emphasis provided in respect of conceptual rigour, the nature and number of
activities carried out for that, the clarity and interfacing revealed in the learning
activities, as well as the role delineations of teacher educators and student teachers,
would be distinct in each TEI. They spread across a continuum of teacher designed
and propelled emphasis to learner evolved learner centric emphasis. Very few TE
programmes fall at either of the two ends of this continuum. Generally, every TEI
can be positioned at some appropriate place along the continuum on the basis of the
overall emphasis that is contained therein. It is also possible that the various
components of the programme measure up to different sections on it. As these are
perceived relevant by the staff, a general acceptance obtains in the institution.
However, the extent to which each activity and/or component contributes to the
overall quality of institution’s functioning needs to be ascertained continuously. As
the activities are designed by the staff, it is possible that the effectiveness of each
activity and aspect is perceived relevant by the institution and presumed to be a
quality indicator, and at times it is possible to be otherwise also. Usually,
completion of an activity is perceived as indicative of its effectiveness. Some TEIs
are quite critical in such estimates, some overrate their relevance and effectiveness,
some are mechanical and complacent about their impact, and some possibly unclear
about their impact potential. Such emerging perceptions of one’s functioning within
an institution contribute to its ‘ethos’. Some TEIs carry out several effective
practices, some have evolved a work friendly ambience in the institution, some
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have tried innovative practices, and some have adopted several activities, which
provide support to the actual teacher preparation inputs of the programmes. This is
but some examples of good efforts. However, these institutions may not be clear
about the actual impact of these in-house practices on the overall quality of the TEI.
The external assessment and accreditation process currently adopted provides an
opportunity for the TEIs to recognize the value additions of their own practices.
Conversely, it also helps TEIs recognize the limitations of a seemingly good
practice in terms of quality additions. It is significant to recognize that many of the
good practices evolved by different TEIs are the result of some perceived need and
may not necessarily be the result of systematic pre-planning. In view of such
possibilities, TEIs could do better with a clear understanding of the technical and
professional relevance of the required quality indicators, which reflect or represent
quality concerns within the institution.
While institutional variations are an encouraging sign, ensuring a common or
minimal level of quality in every TEI is essential. It is a pertinent need to have a
frame of reference against which each TEI can compare its functioning in
ascertaining the quality reflection. It is a valid concern to ensure that all TEIs
maintain certain level of quality in their functioning, and enhance it, if possible. At
present, the most common mode of quality appraisal is a two tier one. First, selfappraisal by the TEI (differently named across countries) resulting in an
introspective report of the institution. Second, onsite visit by a team of experts, to
ascertain the built in processes of the TEI using the self-appraisal report or the
portfolio (whichever way it is called as) and through interactions with various
stakeholders of the institution. The outcome of the whole exercise results in grading
or rating the institutional performance. Such a procedure of quality assurance is
becoming widely accepted. Alongside, it is also being increasingly recognized that
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an external appraisal can at best be periodical and cannot eliminate a certain extent
of ‘made up’ element, for the sake of external accreditation. Nor does it ensure a
continued concern for quality assurance as an integral aspect of everything the
institution does. While external accreditation is relevant and even necessary, it will
not suffice. Also essential would be to generate processes within the TEIs that will
continuously have regard for the quality aspect in everything that the TEI pursues.
This requires an understanding of the quality assurance processes, on the part of the
TEI members, evolving appropriate tools for assessment and appraisal at regular
intervals.
What is Quality Assurance?
The quality assurance process pertains to the discernment of the variations in
the

different

functional

aspects

of

the

institution

created

by

implementation/adoption of any well thought out action or practice. The purpose of
quality assurance is capacity building within an institution for pursuing quality
improvement leading to stakeholder satisfaction. It is a continuous and conscious
process aiming at excellence. It can be ensured through quality assessment that the
institution is doing what it claims to have been doing. It is pertinent that an
institution evolves internal processes for self-analysis and assessment enabling self
monitoring for quality improvement. Such processes keep the institution alert to the
emerging individual and collective needs and demands among its members. It also
provides incentives for trying out new things. These involve collective thinking and
shared action. All these bring in a positive ethos characterized by academic
concern, technical rigour, professional development and critical appraisal of
aspects, all of which reflect as the concern for quality in the institution. In brief,
they help develop a quality culture in the institution.
The “How” of Quality Assurance
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Quality assessment process is based on two overriding concepts
(i) Institution wide thinking and
(ii)Involvement of all the staff (teaching and administrative) in both assessment and
improvement.
Doing it requires a readiness and certain dedicated preparation on their part.
It has to be a collective effort. Clarity about what is being assessed has to be
commonly accepted by all members. While actually assessing any or all aspects of
functioning, care has to be taken to ascertain certain things.
 Members should look beyond ‘self’ - The practice or aspect being assessed
naturally being carried out by the staff themselves, makes them personalize
the practice. Such an ‘I did’ feeling could color their scrutiny.
 Training - Staff members require training to subject their own working in
objective and critical scrutiny.
 Maintain rigour in assessment - This needs a careful and penetrating
examination of the data - both experiential and documented, without
entertaining prejudices.
 Unbiased Judgement - The aspect being assessed may involve one or a few
staff members whereas assessment process normally involves others who are
not directly associated with the practice. Thus, prejudices may surface in two
ways - One, those involved in the implementation of the practice being
assessed may be subjective and have an emotional involvement. They may
tend to rate everything positively without critical scrutiny. Two, others who
are external to the implementation may tend to over emphasize on the
limitations and become over critical. The purpose of assessment is not to
relatively rate the performance of the staff or to find fault with their
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functioning but to discern the extent of quality concern reflected in the
practice.
 Relevance - Personal satisfaction should be just one indicator but the purpose
and relevance of the practice in the overall programme has to be the central
focus.
 Objective - The outcome of assessment should be recorded in a clear,
objective way bringing out the positive features of the aspect under scrutiny,
relevance of its continuance or not, the negative repercussions it has on the
other aspects of the TEI’s functioning, etc. This will help the institutions in
making further decisions for quality enhancement.
The above issues point to the fact that the TEI has to be conscious of the
quality assurance needs. This will help in regularly monitoring and documenting all
happenings during implementation of a pre-designed aspect in a truthful manner,
which in turn could be used for bringing in the desired improvements. A wide
range of records can be generated during the process with very little effort. These
could be factual as well as experiential recordings from not only the teachers but
also the students, administrative staff and, wherever possible, parents and the other
agencies involved such as the practicing schools. Initially a TEI would perhaps find
this an added effort. This would, however, become a regular feature leading to
evolving better and more efficient ways of recording. Finally, quality assurance as
an embedded institutional activity will result in stakeholder satisfaction and
institutional excellence
External Agency for Quality Assurance
Concern for quality within institutions is not a new concept, but ascertaining
it in all institutions in a more explicit manner has become a fast spreading concern
across the globe. The term quality assurance usually gets associated with an
Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 123

external accreditation agency for identifying the level of quality of an institution,
like the NAAC in India, HEQC in South Africa, LAN in Malaysia, AUQA in
Australia, TTA in UK and so on. Within the educational structure in any country,
teacher education has emerged as a large, diversified network of institutions. This
network includes both ‘general’ and special TEIs engaged in providing pre-service
and in-service programmes. In fact, each of these is varied. For example, among the
pre-service TEIs preparing new entrants for teaching, there is diversification in
respect of the school level for which teachers are prepared, such as, elementary,
secondary and senior secondary. Besides, there are TEIs for specific areas such as
physical education, inclusive education, language education, art education, special
education and so on. In addition, there are specialized institutions with focus on
either in-service or pre-service TE or both, while several agencies are engaged in
enhancing professional development of teachers for varied aspects of school
education. In such a large system of teacher education, which is also quite
diversified in respect of several variables, it becomes essential to ensure a certain
common level of quality within teacher education institutions (TEI). In this,
external quality assurance is helpful. Across the countries such external QA is
carried out through a combination of one or more of the following processes:


Self-evaluation by the institution

 Peer review by a panel of external experts on the basis of one or more site
visits
 Use of performance indicators or benchmarking
 Product assessment – actual student performance
However, such externally induced process of quality assessment and accreditation
can also become additional support to facilitate continuous assessment of internal
processes by the institution.
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In India the NATIONAL ASSESSMENT AND ACCREDITATION
COUNCIL (NAAC) is an autonomous body established by the University Grants
Commission (UGC) of India to assess and accredit institutions of higher education
in the country. It is an outcome of the recommendations of the National Policy in
Education (1986) that laid special emphasis on upholding the quality of higher
education in India. Any assessment and subsequent accreditation by NAAC is
made with reference to a set of parameters so that the standing of an institution can
be compared with that of other similar institutions. NAAC has identified the
following seven criteria to serve as the basis of its assessment procedures:


Curricular Aspects



Teaching-Learning and Evaluation



Research, Consultancy and Extension



Infrastructure and Learning Resources



Student Support and Progression



Governance and Leadership



Innovative practices
The present nationalistic modes of quality assurance, including institutional

and programmatic accreditation will inevitably have to work in conjunction and/or
give way to global forms of public protection and educational quality. It means
ACCREDITATION BEING THE KEY TO QUALITY ASSURANCE.
What is Accreditation means?
Accreditation is primarily part of the process of building accountability by which
an institution is recognized by the profession as meeting national and/or
professional standards for the content and operation of its teacher education
program as well as for the performance of its candidates. Accreditation is usually
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made of an institution to deliver teacher education programs, but it can also be just
of programs within an institution. Accreditation of teacher education institutions
and programs is one of the phases in the continuum for achieving better outcomes
of teaching.
Chernay’s (1990) Accreditation assures the educational community, the
general public, and other agencies or organisations that an institutions or
programme (a) has clearly defined and educationally appropriate objectives, (b)
maintains conditions under which their achievement can reasonably be expected,
(c) is in fact accomplishing them substantially, and (d) can be expected to continue
to do so.
The Universal Council for Online Education Accreditation (2003) states:
Accreditation is a system or process for providing public confidence and a tool for
improvement used by educational institutions. It promises a basic level of quality in
an educational institution through a process that examines a school's faculty,
course content, recruiting practices, admissions procedures, and more. The
purpose of accreditation is: to ensure quality education programs through the use
of standards and rigorous evaluation criteria; To stimulate institutions toward
higher levels of quality and efficiency; To provide a system for public trust and
accountability.
The UNESCO view reinforces this: it has two definitions of accreditation:
1. The process by which a (non-)governmental or private body evaluates the
quality of a higher education institution as a whole or of a specific
educational programme in order to formally recognize it as having met
certain predetermined minimal criteria or standards. The result of this
process is usually the awarding of a status (a yes/no decision), of recognition,
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and sometimes of a license to operate within a time-limited validity.
(Vlãsceanu, et al., 2007, p. 25)
2. The instrument by which one institution, without its own degree awarding
powers or which chooses not to use its awarding powers, gains wide
authority to award, and/or gains recognition of its qualifications from another
competent authority, and to exercise powers and responsibility for academic
provision. This authority might be the State, a government agency, or
another domestic or foreign higher education institution. (Vlãsceanu, et al.,
2004, p.26)
According to American Psychological Association:
Accreditation is both a status and a process. As a status, accreditation
provides public notification that an institution or program meets standards
of quality set forth by an accrediting agency. As a process, accreditation
reflects the fact that in achieving recognition by the accrediting agency, the
institution or program is committed to self-study and external review by
one's peers in seeking not only to meet standards but to continuously seek
ways in which to enhance the quality of education and training provided.
Accreditation is a process in which certification of competency, authority, or
credibility is presented. Accreditation also often results in a quality label which can
be used in communication process with customers (students, parents).
Why is Accreditation an Important Element of Quality Assurance?
Accreditation serves several important quality functions:
1. assures the public that institutions have met rigorous standards;
2. establishes common professional standards for the preparation of teachers
and other school personnel;
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3. encourages excellence in curriculum, student performances, faculty and
resources in college and university faculties of education;
4. links national standards for teacher preparation with national standards for
student learning;
5. helps to mobilize adequate resources to prepare quality personnel to improve
student learning; and
6. brings previously unaccredited institutions into the profession’s emerging
quality-assurance system
There needs to be an alignment of teacher education programs with the tasks
needed to create a positive student learning environment and strong learning results
in the school classroom. Having sound performance standards can help provide
needed guidance to institutions for the expected levels of excellence, as well as a
means to increase professional accountability. Accreditation is a means to facilitate
this and is therefore an important element of quality assurance. Beyond the
professional recognition, the accreditation process should also help an institution
reflect on its core goals, functions, values and relationships, and become a better
learning organization. Every organization is a product of how its members think,
interact and explore new ideas. Improving standards and requirements in
themselves will not change an institution unless consideration is given to how
people within the institution think and interact together. Can staff hold productive
conversations about teaching, or do they advocate their views so strongly that
others cannot be heard. Do they blame others for problems, or do they look sat
problems from the perspective of the system as a whole, where no-one is
individually to blame because all actions are interrelated? Are they open to talking
about differences and similarities in the views of others? Are they genuinely
interested in creating a center of excellence to prepare and support high performing
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and motivated teachers? So the learning is very much about people connection and
vision (Senge, 2000).
A good system of education is fundamental to building any nation in the
world, as it is the means by which young people are prepared to accept
responsibility for governing their country’s citizen in the future. When citizens are
educated well, it has a very positive effect on their family, their community and
their nation, so the educational sector is very important for the development of any
country. Knowledge is dynamic: what is true today may have no value tomorrow as
we are living in a global society. Globalization is today a new trend—not just in
economic, commercial and technological fields, but also in education. Educational
institutes in the 21st Century in India must train people not only for the present but
also for the future. To cope with the ‘Globalization’, the educational institutes have
to re-orient its structure and function besides enlarging the scope of its provisions
to meet the challenges of Globalization. This re-orientation process is termed as
Internationalization. Internationalization of Education is one of the ways a country
responds to the demands of globalization. The present nationalistic modes of
quality assurance, including institutional and programmatic accreditation will
inevitably have to work in conjunction and/or give way to global forms of public
protection and educational quality. Educational institutes of the country play
important role in and the educational quality and it can be maintain only if the
quality of these institutes will be maintained and quality in a education means
quality in the programme they offered that means mean quality of graduates it
produces and quality in its teaching-learning processes. Any education programme
irrespective of the mode would require a total quality management system
involving quality assurance, quality control and continuous monitoring and
evaluation. This has resulted in establishment of agencies at national, regional and
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global level for assuring quality. Concern for high quality in higher education
programmes has given rise these stakeholders to access educational institutes
through an accreditation process.
Profit from educational institutions in certain cases is much higher than one can
expect from a small scale industry. Concern for making quality education available
to their children has made parents go for private and high fee charging institutions,
expected to be of high quality. The next level students go to next level institutions
on the basis of their capacity to pay. Some of them also go abroad. Search for
quality in higher education has upshot the concept of world class universities.
Salmi (2009b pp.3-4) states that
“In the past decade, the term “world-class university” has become a catch phrase,
not simply for improving the quality of learning and research in tertiary education
but also, more important, for developing the capacity to compete in the global
tertiary education market place through the acquisition, adaptation, and creation
of advanced knowledge.”
Not only developed nation, but also developing nations have started making
attempt to create world class universities. “No longer are countries comfortable
with developing their tertiary education systems to serve their local or national
communities. Instead, global comparison indicators have gained significance in
local development of universities” (Lin 2009). At the national level, appropriate
bodies take care of quality.
A large element of private and voluntary enterprise is a healthy element in
the provision, of education. It is necessary for variety, life and progress as State
control of generality and a high standard of efficiency (Sri Aurobindo 2003). The
Communiqué of the World Conference on Higher Education 2009 states that
“Expanding access poses challenges to the quality of higher education. Quality
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assurance is a vital function in contemporary higher education and must involve all
stakeholders. Quality requires both establishing quality assurance systems and
patterns of evaluation as well as promoting a quality culture within institutions.
Regulatory and quality assurance mechanisms that promote access and create
conditions for the completion of studies should be put in place for the entire higher
education sector.” (UNESCO 2009, P. 4).
The present nationalistic modes of quality assurance, including institutional
and programmatic accreditation will inevitably have to work in conjunction and/or
give way to global forms of public protection and educational quality. It means
ACCREDITATION BEING THE KEY TO QUALITY ASSURANCE. In most
countries in the world, the function of educational accreditation is conducted by a
government organization, such as a ministry of education. Accreditation is a
process in which certification of competency, authority, or credibility is
presented. Accreditation also often results in a quality label which can be used in
communication process with customers (students, parents).
The great impact of liberalization, privatization and globalization of knowledge,
give rise to the questions: what will happen to the great variety of socio-cultural
norms and organizational structures existing in India today? Will the people living
in different micro environments, with their own uniquely distinctive life styles, be
able to retain their individuality and protect their culture and values, or will people
everywhere in India, become the clones of people in the US, Japan, Germany or
some other developed country? The opinion of Tata becomes relevant on this issue:
“To be a leader you have got to lead human beings with affection.” (Batra, 1992).
We need to remember these words for the development of education field.
Therefore, it is suggested that:
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 The challenge of the 21st century is a challenge to survive as institutions of
quality or excellence.
 Universities and colleges will have to build credibility for themselves and
make their operations simple, efficient and meaningful.
 Universities and colleges will be forced to accept liberalization, privatization
and globalization, so that students as clients or customers would choose what
they want on the basis of their tastes and needs.
 Improving the efficiency of the university and college administration system
is more urgent than ever before. One obvious way of doing this will be to
impart professional raining to those already engaged in educational
administration.
 Availability of equipment as well as teaching and research facilities of the
highest order will become a major concern. New procedures need to be
adopted for procurement and maximum returns should be ensured before
investment. If the institutions see the fundamental need to go deep with a
view to adopting new approaches and processes to bring about changes, they
will be equipped to meet the challenges of the 21st century.

Above statements can be made true through only successful accreditation
process. Now question arises that what is successful accreditation? Successful
accreditation process results to successful educational programs. Accreditation is a
process for providing public confidence and a tool for improvement used by
educational institution. It promises a basic level of quality in an educational
institution through a process that examines a school’s faculty, course content,
practices, admissions procedures and more. In most countries in the world, the
function of educational accreditation is conducted by a government organization,
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such as a ministry of education. The purpose is to ensure quality education
programs through the use of standards and evaluation criteria, to stimulate
institutions towards higher levels of quality and efficiency.
In India, the National Assessment and Accreditation Council (1994) of the
University Grants Commission accredits institutions in general higher education.
National Board of Accreditation (1994) of the AICTE accredits programmes
related to Applied Arts & Crafts, Architecture, Hotel Management & Catering
Technology (HMCT), Engineering & Technology, and Master in Business
Administration (MBA), Post Graduate Diploma in Management (PGDM),
Pharmacy, and Master in Computer Application (MCA). There are a number of
Governments controlled / created organisations at central and state level for taking
care of quality in education.
Existing quality assurance agencies assess teachers on the basis of their
achievements in terms of qualifications and publications. It does not assess their
teaching skills. Existing assessment indirectly gives credit to teachers for
performance of their students, whereas, paid private tutoring might have
contributed more to student performance. Quality of higher education teachers is
promoted by making teachers participate in orientation and refresher courses. Such
courses are offered by not only Academic staff Colleges, but also by many
Departments of universities. Examining bodies generally do not give stress on
contact hours in an academic session. In an autonomous college, it was observed
that the Ist year PG students had to go for hunger strike, when the principal decided
to have their annual examination only after 5 working months. Neither the
examining bodies nor the State Governments enforce the UGC circular for
minimum number of 180 teaching days in an academic session. For effective
transaction of curriculum, the quality of teaching is more important than the level
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of publication and research capabilities of teachers. The quality assurance agencies
need to give stress on evaluation of teaching skills. Quality of teaching also
depends on certain physical resources such as provision for power point
presentation, separate cubicle or room for each teacher and facility for internet
browsing, taking print out, Xeroxing therein. Availability of such facilities
motivates the teachers to become more effective that upgrades the level of
curriculum transaction.
Accreditation is a process gives the assurance to the country peoples that education
provided by these accredited educational institutes to children will prepare them to
cope with change requires the capacity to learn. It is essential that each person
develops a concept of 'self-as-learner’. Most of the institutes think that they have to
pay more to best teachers than ineffective teachers. But they must remember that
good teachers are costly but bad teachers are costlier. School organizations are like
industries which produce’s graduates, to maintain the quality of the production they
have to maintain their machineries (teachers) by oiling them timely (by making
teachers participate in orientation and refresher courses).
Quality can be maintain only if the quality of these institutes will be
maintained and quality in an education means quality in the programme they
offered that means mean quality of graduates it produces(productivity of
educational institutes) and quality in its teaching-learning processes. Any education
programme irrespective of the mode would require a total quality management
system involving quality assurance, quality control and continuous monitoring and
evaluation. Learning and teaching activities are core to any educational experience.
And teachers are at the core of any teaching and learning process and teacher
professionalism must increase if education is to improve, so teachers have a very
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important place in this sector. This is possible only when educational institutes
maintain the quality of teachers through accreditation process.
So it's time teachers in all colleges and universities in the country pull up
their socks and make the best use of the blackboard and chalk. Teachers, who have
been assessing students, may soon be graded too. Until now, it was only the
universities and colleges that were accredited by the National Assessment and
Accreditation Council (NAAC), but the body will soon start giving grades or
accreditation to the teachers as well.
What does accreditation mean for a teacher?
Accreditation provides teachers with a process for improving student
learning. Fundamentally a teacher-driven process, accreditation provides teachers
with opportunities to lead and serve on improvement teams aimed at identifying and
implementing the most effective strategies for improving student learning.
Educators from accredited schools benefit from a multitude of resources
(publications, web-based resources, professional development, and conferences), all
of which assist them in school improvement.
Existing quality assurance agencies assess infrastructure, facilities, advanced
technology used in institutions and teachers on the basis of their achievements in
terms of qualifications and publications. It does not assess teachers teaching
competence. Competence of teacher depends on:
1.

Effective classroom management.

2.

That they are knowledge able in their subject(s) they teach, they are skillful
in conveying subject matter to their students and know how and when to use
diverse teaching strategies.

3.

The commitment to their students learning.
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4.

Continuous practice, systematic thinking and learning. Means that they
should upgrade their knowledge and skills time to time.
The above competence of future teachers depends on the quality of teacher

educators. This implies that accreditation of teachers are required to improve the
quality of education. Keeping in view the global needs and challenges to teacher
education, teams of experts and scholars need to work on accreditation of teacher’s
educators and retention of good educators in these institutions. Apart of it, teachers
are important lever of any educational system. These educational institutes are
those organizations which are like industries which produce’s future teachers and
help in developing their knowledge, skills and practices throughout their
professional lives. So to maintain the quality of the production (future teachers of
nation) they have to maintain their machineries (trainers) by oiling them timely (by
making teachers participate in orientation and refresher courses, continuing
education etc).
Accreditation of Teachers: Ways and Means
This very idea was floated by the Vice-Chancellor of University of Rajasthan
Prof. A.D. Sawant to NAAC. According to him "Just like universities are
accredited by a committee instituted by NAAC, teachers too will be assessed.
Committee members will take stock of the entire teaching career and contributions
made to both university and society. The teachers' performance will be assessed
and they will be graded accordingly.” Talking about the parameters that will be
assessed, Sawant said that research, impact of the research, contribution in forming
curriculum, conducting examination and attending international and national
conferences will be looked into. "The committee will take into account the overall
results of the class, projects given to students, innovative experiments, the teacher's
relationship with students as well as the extension of their services to the society,"
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said Prof. Sawant. Highlighting the benefits of teachers accreditation, Prof. Sawant
said that it will serve two purposes that of motivating teachers to perform and
helping teachers get promotions based on their grades.
(I) Instructional Competence of Teachers: Teacher competencies are an
outcome-based method for assessing teacher performance. They define key
characteristics of successful teachers without prescribing any specific curriculum or
instructional practices. The competency characteristics are useful for teacher
training, licensure and professional development:
(i) Content Area Knowledge: In addition to a mastery of basic skills, effective
teachers are expected to demonstrate a thorough understanding of the content of
their curricular areas. They should be able to communicate this content material to
students using methodologies that are appropriate for the age and abilities of the
learners. These teachers are competent planners, seek to incorporate other
disciplines into their lessons and stay abreast of changes and advancements in their
specialty areas.
(ii)Pedagogical Capabilities: Successful teachers are knowledgeable about
multiple methods of instruction. They understand levels of human development,
both typical and atypical, and should be able to diversify their lessons to meet the
needs of learners of all ability levels. These teachers are capable classroom
managers and skilled at motivating students, and they perennially assess both
student and personal achievement.
(iii)Communication Skills: Not only should teachers exhibit the skills necessary
for communicating ideas clearly to students, but they must also communicate with
parents, other teachers, their administrators and their communities. They must be
open, approachable and diplomatic in conveying information. In a technologically
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oriented world, these teachers will use contemporary modes of communication like
email and interactive websites in addition to traditional means of communication.
(iv)Professionalism: Teacher excellence is reflected in a professional's efforts
toward continual improvement in his field. Professional teachers are marked by
their personal presentation, reflection, collaboration, the desire to advance and
adaptability. These teachers believe students can learn, understand the value of
diversity in the workplace and in their classrooms, and understand the ethical
implications of working with students.
(II) Quality of Research and its Impact on the Global and Local Society:
Engaging in research is a professional development activity. It involves reflecting
on your own practice, gaining new insights and making changes as a result.
Engaging in research gives teachers a chance to consolidate existing skills and
develop new ones. It provides opportunities to plan a research activity, refine
questions, gather data, analyse results and share your findings with others.
Currently we know that many of our teachers feel that research and teaching are
same side of two coins and both are inevitable in this profession but hardly have
they practiced it after they enter into the profession. The reasons are many some of
which are genuine and some are not-so genuine. While going for accreditation it is
indeed necessary that committee should look into it more seriously.
(III)Developments of Curriculum- Teachers are on the front line when it comes to
curriculum development. That is they have direct contact with students, and are
intimately aware of the needs of their students. As such they can and should
communicate openly and often with the Curriculum developer in the district within
which they work. Additionally, teachers may have membership in any of the
various professional organizations who work with legislators in the development of
state standards and benchmarks.
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(IV)Extension work- Teachers are the builders of the nation. This edifice becomes
true when teacher himself involved in the development of nation .i.e. he should
lead by example and actions. Earlier extension education was practiced by teacher
as they feel it is their moral responsibility to serve the society. Unfortunately over
the years this aspect has been continuously neglected by the teachers.
Now in a developing society like India, institutions of higher education have
also an active role in evolving and maintaining a highly functional and dynamic
link with the community. Creation of excellence is not the only goal of such
institutions; it is perceived as an additional legitimate objective of an institution of
higher education in a country like India to assume the status of a pivotal or nodal
agency or a nucleus of the overall development of the community in which such an
institution exists. Teacher in such institutions therefore has an additional duty of
making available his or her expertise for the development of various sectors of the
community. Increasingly, teachers are also expected to use their expertise in
matters of national importance like nation building. The additional dimension of
professional practice among teachers at higher education is called 'extension'.
Extension activities could be in terms of field visits, addressing special-need groups
from the community or larger social bodies, organizing special extension events,
mobilizing students for community-oriented activities, and so on. Therefore it is
necessary that while accreditation of teachers on should take into the amount of
extension work being carried out by the teachers of higher education.
(V) Appraisal by Students-Given the present scenario of higher and technical
education in the country, it would be nothing short of an act of self-deception if
anyone believes that all is well with our higher and technical. Teaching profession
is left without any meaningful evaluation and the concept of accountability has
completely disappeared into the thin air not leaving behind even a faint fragrance.
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The teacher on the day of joining an educational institution are almost sure that
they will be confirmed irrespective of their performance and once a teacher is
promoted as professor, he/she reaches a kind of academic Summit and there is an
end of his further responsibilities. Their standing in the profession is determined by
their seniority rather than by their teaching or the research work done or by the
results of their students. The system gives freedom to the teachers to teach or work
as much or as little they like. For the last three decades all the Committees and
Commissions appointed to suggest reforms in higher education had recommended
the regular teacher’s performance evaluation and ensuring their accountability. The
NPE (1986) recommended

"Annual Performance Appraisal" of the teachers of

educational institutions. Mehrotra Committee (1987) stressed that teachers’
performance should be evaluated by students and there should be compulsory
annual submission of 'performance appraisal' Rastogi Committee (1997)
recommended assessment of teachers by students. Emphasizing the need for
accountability in the teaching profession, the committee has suggested ``selfappraisal by teachers, assessment by students in an appropriate manner, periodic
performance appraisal having regard to the number of teaching days, work-load
and code of professional ethics.'' The National Knowledge Commission (2006–09),
Government of India in its full Report to the Nation also clearly mentionedMeasures taken to evaluate a teacher’s performance and to promote the
effectiveness of his/her teaching merit the attention of all concerned. Feedback
information is intended to broadly serve the following purposes (!)To enable the
teacher to know his/her strengths and deficiencies and use feedback information to
improve his teaching and (ii)To give to the Head of the Department and the
authorities of the Institute an indication of what the students feel about the
performance of the faculty member as a teacher. It further added that in spite of
Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 140

inherent deficiencies, the exercise of student feedback and evaluation is an
important and necessary one. Thus appraisal and feedback have a strong positive
influence on teachers and their work. Teachers report that it increases their job
satisfaction and, to some degree, their job security, and it significantly increases
their development as teachers. The greater the emphasis on specific aspects of
teacher appraisal and feedback, the greater the change in teachers’ practices to
improve their teaching.
(VI) Academic and Administrative Responsibilities: In many of the
organizations it has been found that teachers are found wanting regard to the
academic and administrative responsibilities as this task of carrying these
responsibilities were assigned to few rather than to whole. Some of the key
academic and administrative responsibilities of the teachers which should be
shouldered by the teachers voluntarily and on which the accreditation of teachers
must take place are as follows:
 Undertake research and publish in scholarly journals;
 Organize national/international workshops/seminars/conferences;
 Undertake consultancy assignments;
 Undertake institution building activities;
 Preparation of course material for the courses and for the technologyenhanced learning (TEL)

environment envisaged for the College. This

includes developing the web sites for the courses on the education server of
the College
 Setting up of the required laboratories, identifying the equipment, preparing
the lab manuals, and management of the laboratories as assigned.
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 Counselling students.
 Helping in the management of student affairs, including sports, cultural and
club activities, management of hostels, and disciplinary functions.


Organizing and conducting examination.

 Be the member of various academic and administrative bodies.
Accreditation of teachers also helps in developing the status and standard of
teachers in present society. Accreditation process of teachers enhances teachers
Qualifications, Performance, and Development.
Accreditation process focus on above mentioned points then it helps in improving
social and economic status of teachers but also to complement to the overall teacher
development efforts at the national level, leading to a fully integrated reform
process. The whole process aims at upgrading the standard of teaching profession
which will contribute to the development in educational quality eventually. Most of
the institutes think that they have to pay more to best teachers than ineffective
teachers. But they must remember that good teachers are costly but bad teachers are
costlier.
Quality can be maintain only if the quality of these institutes will be
maintained and quality in a education means quality in the programme they offered
that means mean quality of graduates it produces(productivity of educational
institutes) and quality in its teaching-learning processes. Any education programme
irrespective of the mode would require a total quality management system
involving quality assurance, quality control and continuous monitoring and
evaluation.
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Learning and teaching activities are core to any educational experience.
And teachers are at the core of any teaching and learning process and teacher
professionalism must increase if education is to improve, so teachers have a very
important place in this sector. This is possible only when educational institutes
maintain the quality of teachers through accreditation process.
So it's time teachers in all colleges and universities in the country pull up their
socks and make the best use of the blackboard and chalk. Teachers, who have been
assessing students, may soon be graded too. Until now, it was only the universities
and colleges that were accredited by the National Assessment and Accreditation
Council (NAAC), but the body will soon start giving grades or accreditation to the
teachers as well.
CONCLUSION:
It is a famous saying that "A teacher is like a light-house that shows the right path
to people in darkness". This means teacher is an individual who acts the most
critical role in the development of any being. To the future of any student depends
on the qualities and commitment of a teacher. It is the teacher who creates an
interest in students to develop and progress and achieve whatever objectives they
set for themselves. Moreover as a teacher from any aspect of education or training,
he/she could be able to face different levels and skills of people (student). Because
of the poor quality of teacher, he/she only can earn bad feedback from learner but
also their student will be lost in their education. By pre-service/in-service training
and experiencing, a teacher can derive the important quality and competence of
good teacher. This concludes that teachers of the nation are important lever of any
educational system and quality of education depends on quality and professional
development of teachers as they are significant stakeholder of future citizen of the
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nation and global society. Hence accreditation of teacher is as an indicator of
quality assurance in any educational institutes.
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ABSTRACT
In accordance with the title of the research the purpose of the present study was to
find out the degree of neuroticism among the students belonging to the two subject
group namely Education and Political Science Honours. It also tried to find out the
relation between neuroticism and academic achievement of students of the two
subject group. The research was conducted with a sample from three women
colleges of south Kolkata. Three objectives were formulated and the basis of the
objective two hypothesis were formulated. The results were analysed on the basis of
the norm given in Kundu Neurotic Personality Inventory. The data were
statistically interpreted and graphically represented.

INTRODUCTION
Neuroticism is one of the fundamental traits in the study of psychology. It is
an enduring tendency to experience negative emotional states. Individuals who
score high on neuroticism are more likely than the average to experience such
feelings as anxiety, anger, envy, guilt and depressed mood. They respond more
poorly to environmental stress and are more likely to interpret ordinary situations
as threatening, and minor frustrations as hopelessly difficult. They are often selfconsciousness and shy and they may have trouble controlling urges and delaying
gratification. Neuroticism is a risk factor for internalizing mental disorders such as
10
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phobia, depression, panic disorder, and other anxiety disorders. Neuroticism is one
of the major personality dimensions which indicate one’s level of adjustment and
pre-disposing maladaptive condition. It is manifested through a variety of overt
behaviour of an individual like- ideas, actions and feelings.
The word achievement means the act of accomplishing or finishing.
Something accomplished successfully specially by means of exertion, skill, practice
or perseverance. Academic achievement refers to accomplishment or performance
in academic field. It mainly refers to the scholastic achievement of the pupil in
teaching learning process. It measures the knowledge, understanding or skill of
pupils in a specific subject. Knowledge of factors that influence academic
achievement has important implication for learning and education. It has been a
concern of educational psychologist to understand the reason for individual
difference in levels of scholastic achievement. Many educators, for example, are
interested in knowing beforehand who will perform well, and who will perform
poorly, in academic programs. Other researchers are concerned with identifying the
determinants of academic success in an effort to develop curricula aimed at
improving levels of academic performance. Behavioural tendencies reflected in
personality traits affect certain habits that can have an influence on academic
success.
In the present study the degree of neuroticism of the students belonging to
the two subject group namely Education Honours and Political Science Honours is
ascertained. The researcher tried to find out how far neuroticism affect the
academic achievement of the students belonging to the two subject group and the
researcher also found out whether there is any relation between neuroticism score
of Education honours students or Political Honours students. Kundu Neurotic
Personality Inventory (K.N.P.I) has been used to find out the neurotic scores of the
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students. K.N.PI is one of the available measures of neuroticism, which is highly
reliable and valid test of neuroticism. It is an inventory developed by Prof.
Ramnath Kundu of University of Calcutta. For measuring the academic
achievement Part I results of the students are taken. Kundu has classified
neuroticism into four categories- Normal, Slightly neurotic, Moderately neurotic
and Highly Neurotic.

OBJECTIVES OF THE STUDY
In view of the above study the following objectives were undertaken by the
researcher.
 To study the degree of neuroticism of the students belonging to the two
subject group namely Education Honours and Political Science Honours.
 To study how far neuroticism affect the academic achievement of the
students belonging to the two subject group.
 To study whether there is any relation between neuroticism score of
Education Honours students and Political Honours students.

HYPOTHESES OF THE STUDY
On the basis of the above mentioned objectives of the study the following null
hypotheses has been formulated by the researcher.
 There is no relation between neuroticism and academic achievement of the
students belonging to the two subject group.
 There is no difference in the neuroticism score of Education Honours
students and Political Honours students.

METHODOLOGY
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A. TYPE OF RESEARCH

For the present study survey method has been adopted. The investigator
gathered data from 100 undergraduate college students from three colleges of
Kolkata with the help of a questionnaire on Neuroticism and their Part I
results of University of Calcutta are taken for collecting data on academic
achievement.

B. SAMPLE OF THE STUDY

The sample for the present study consists of 100 undergraduate students
studying in Second year. Purposive sampling method was used to select 100
samples for collecting data from three colleges.

C. DELIMITATION OF THE STUDY

 The study is confined to second year students of undergraduate colleges of
south Kolkata.
 The study is confined to only English medium women’s colleges of south
Kolkata.

D. TOOLS

Tools used for the present study are K.N.P.I (Kundu Neurotic Personality Inventory) for collecting the neurotic
scores of the students.
 For collecting the achievement scores, Part I marks of the examination held
in 2011 under University of Calcutta are taken.

E. PROCEDURE OF DATA COLLECTION
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The investigator made proper planning for administering the K.N.P.I on the sample
of 100 students in three colleges. Permission was taken from the principal and
concerned Head of the department of the three colleges. With their consent a time
schedule was prepared for the administration of the inventory. Results of their part
I examination was taken after they completed answering the questions.

ANALYSIS AND INTERPRETATION OF DATA
Objective 1:
In accordance with the first objective the degree of neuroticism of the college
students belonging to the two subject groups was found. Data collected from the
two subject group namely Education Honours and Political Science Honours were
scored. Percentage of Normal, Slightly Neurotic, Moderately Neurotic and Highly
Neurotic students present in the two subject groups are shown separately.

TABLE 1
PERCENTAGE OF STUDENTS IN ALL THE FOUR CATEGORIES OF
NEUROTICISM IN THE TWO SUBJECT GROUPS
DEGREE

OF PERCENTAGE

NEUROTICISM

STUDENTS

OF PERCENTAGE
IN

EDU STUDENTS

IN

HONS. (in %)

SC. HONS. (in%)

NORMAL

25.93

23.26

SLIGHTLY

35.19

20.93

21.05

25.58

21.05

30.23

OF
POL

NEUROTIC
MODERATELY
NEUROTIC
HIGHLY NEUROTIC
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From Table 1 it can be said that in Education Honours percentage of slightly
neurotic student is more than the moderately neurotic, highly neurotic and normal
students. Whereas it is found that in Political Science Honours Highly neurotic and
moderately neurotic students are more than the normal and slightly neurotic
students.
The data above is presented with help of graph in graph 1 in order to present the
data more clearly and in appealing form.

GRAPH 1: PERCENTAGE OF STUDENTS IN ALL THE CATEGORIES
OF NEUROTICISM IN TWO SUBJECT GROUP
40

35.19

35
30
25

30.23
25.93
23.26

25.58
20.93

21.05

21.05
EDU HONS

20

POL SC HONS

15
10
5
0
NORMAL

SLIGHTLY
NEUROTIC

MODERATELY
NEUROTIC

HIGHLY
NEUROTIC

Objective 2:
In accordance with the second objective the second hypothesis “there is no relation
between neuroticism and academic achievement of the students belonging to the
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two subject group.” To prove this hypothesis correlation between neuroticism score
and academic achievement score of the students belonging to the two subject group
is found out.

TABLE 3

CORRELATION

BETWEEN

NEUROTICISM

AND

ACADEMIC

ACHIEVEMENT OF THE COLLEGE STUDENTS.

Neuroticism Achieveme
nt
Neuroticis

Pearson Correlation

m

Sig. (2-tailed)

1

-.031
.762

N

100

100

Achieveme

Pearson Correlation

-.031

1

nt

Sig. (2-tailed)

.762

N

100

100

The correlation between neuroticism score and academic achievement is found to
be -0.031. The correlation is negative and very low. As the correlation is not
significant the hypothesis is accepted. No positive conclusion related to the
correlation can be drawn. But the calculated value shows that there exists a very
low negative correlation between neuroticism and academic achievement. This
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means there is a tendency that with the increase in neuroticism score the
achievement of the student will decrease.

Objective 3:
In accordance with the third objective the second hypothesis is “there is no
difference between the neuroticism scores of the students belonging to the two
specific subject groups namely Education and Political Science.” To prove this
hypothesis correlation between the neuroticism score of Education Honours
students and neuroticism score of political science Honours students were
calculated.

TABLE 2
CORRELATION BETWEEN THE NEUROTIC SCORES OF EDUCATION
HONOURS AND POLITICAL SCIENCE HONOURS

Edu-NeuS

Pearson Correlation

Edu-NeuS

Pol-NeuS

1

.797**

Sig. (2-tailed)

Pol-NeuS

.000

N

57

43

Pearson Correlation

.797**

1

Sig. (2-tailed)

.000

N

43

43

**. Correlation is significant at the 0.01 level (2-tailed).
The correlation is significant. Thus the null hypothesis is rejected. Thus it can be
said that with the increase in neuroticism score of Education Honours students
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there will be increase in neuroticism score of the Political Science Honours
students as the correlation is highly positive and significant.

FINDINGS
After the data analysis and interpretation of the data the following findings were
deduced from the study1. The percentage of neurotic and normal students found in the two subject
group namely Education Honours and Political Science Honours are as
follows In Education Honours—75.44% of the students are neurotic and
24.56% are normal.
 In Political Science Honours—76.74% are neurotic and 23.26% are
normal.
Thus in Political Science Honours percentage of neurotic students is
greater than the percentage of neurotic students in Education Honours.
2. There exists no significant correlation between neuroticism and academic
achievement of the college students. But the correlation which was found is
negative and very low suggesting the tendency of decrease in academic
achievement with the increase in neuroticism score.
3. There is significant high correlation between neuroticism scores of
Education Honours Students and Political Science Honours Students. Hence
it can be safely concluded that with the increase in the neuroticism score of
Education Honours student the neuroticism score of Political Science
Honours students also increased.
CONCLUSION
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The neurotic behaviour in students can be eliminated by making the home
and school environment pleasant for the students. Neurotic students are more
vulnerable to stressed and feel more anxious than the normal students, thus proper
counselling should be arranged for them in school so that they can cope with the
stress and anxiety. Parents should talk with them and resolve their conflict and
support and encourage them in their works. It is the duty of both the parents and
teacher to increase their self confidence as they have very low self esteem.
Congenial home and school environment, good relation with the parents, teacher
and friends would help the neurotics to eliminate their neurotic behaviour pattern.
Students enter college after completing the age of adolescence. Adolescence is a
period of stress and storm, when the students go through lot of conflict and
frustration. If the conflicts are resolved they lead an adjusted life, but if the
conflicts of adolescence period are not resolved properly, the frustration built up
during this period and they develop neurotic tendencies which are carries over to
the next stage, i.e. the stage when the students enter college. The people with
neurotic tendency have low stress tolerance, high level of anxiety, they have
negative attitude towards self, disturbed emotional balance, unrealistic appraisal of
the self and people around, and their overall integrity of behaviour is poor. With
these visible psychoneurotic symptoms it becomes difficult for them to carry on
their day to day work and complete breakdown may occur at any moment. It
becomes much more difficult for them to perform any task in stressful situation,
because they get stressed out very easily and are often very anxious.
From the present study it can be concluded that there exists no significant
correlation between neuroticism and academic achievement of Education and
Political Science Honours students. More over the number of neurotic students in
political science is greater than Education. Education honours students have
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adjustment related topics in their syllabus they know the techniques of adjustment
and can cope with the stressful situation.
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DIMENSIONS OF PROFESSIONALITY OF TEACHERS:
A STUDY
Dr. Afroz Haider12
ABSTRACT

Are teachers professional? Is teaching a profession? These questions are
still unanswerable. Each profession has some ethics, dress code and training like
doctors, engineers, pilots and managers etc. Through this paper, the investigator
made an effort to justify that teaching is a profession and teachers are professional.
Key factors : Dimensions, Professional, Teachers

DIMENSIONS OF PROFESSIONALITY OF TEACHERS: A STUDY

An institution may have a very adequate and enviable infrastructure:
buildings, class-rooms, laboratories, libraries, playgrounds, hostels and other
facilities; but if there is an absence of minimum number of efficient, qualified,
hard-working, devoted and sincere teachers, the whole purpose of education and
teaching is terribly defeated.
Professional awareness is being emphasized as one of the critical elements of
professions as it is an important way to enhance the status and quality of work as
well as the amount and quality of outcomes. Like medicine, law and engineering,
professionalization of teaching, too, is being encouraged world wide.
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Teacher’s professional awareness at the school level is positively related to
students’ affective educational outcomes. The teachers’ professional awareness
helps students to have positive self-concept, positive attitudes towards classmates,
teachers, school and learning and lowers the intention to drop out. Besides,
teachers’ professional awareness affects teachers’ management style in the
classroom. If the teachers subscribe to ethical standards for teacher conduct and are
committed to the professional code, they can help students solve their problems,
can impart more knowledge and can perform better. Teacher’s professional
awareness also influences teachers’ quality of work life. It provides satisfaction to
them as they feel satisfied with extrinsic rewards such as salary and career security,
job autonomy and opportunities in decision making, Teachers become confident
about their responsibilities and job expectations, and feel that the workload is fair,
and the job is meaningful. Hence, professional awareness of teaching should be the
matter of grave concern for decision makers.
TEACHING AS A PROFESSION
Teaching as an occupation is as ancient as theology, medicine and law, but
teaching as a profession is among the newest of the professions and it is due to its
intimate connection with religion. It was with the beginning of the nineteenth
century that the ties of teaching with religion began to be thrown off, and the
beginning of the separation of teaching with religion marked the beginning of
ultimate emergence of teaching as a profession. There are, however, still certain
sections of thinking that do not treat teaching at par with law or medicine. They
ascribe somewhat lesser professional status to teachers than they do to lawyers and
physicians. This point of view, therefore, necessitates an examination of teaching
as a profession in the light of the characteristics, already mentioned. An occupation
attains the status of a profession if it has a wide body of knowledge and requires its
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members to undergo a sufficiently long period of preparation. A profession is selfregulatory with internal locus of control. A profession evolves a set of guiding
principles, which serve as the reference points for regulating the work and conduct
of its member.
Over the past few decades, consensus has emerged that teaching in India is
on the way to becoming a profession. A teacher is required to acquire a vast body
of knowledge relating to the content and pedagogy of his subject, and ordinarily the
requires a long period of education followed by professional training and then
continuously requires up-gradation and updating of his knowledge and skills
throughout his life. The need for making the profession self-regulatory by evolving
a code of professional ethics for teachers has been articulated time and again by
various commissions and committees on education.
TEACHER AS A PROFESSIONAL
The teacher’s role as that of a member of any other profession is a dual one.
He is a practitioner of his specialty as well as a member of his profession obligated
to further the ideals of teaching. It is the ability of the teacher that makes him
capable to function adequately in both these roles. In other words, the question is
not so much weather teaching is a profession, but weather teachers can be
persuaded to act as professionals.
ESSENTIAL QUALIFICATIONS OF TEACHERS AS PROFESSIONALS
 LIBERALLY EDUCATED PERSON
Individuals achieve as educators because of the persons they are quite as
much as because of the technical knowledge and skills they possess. What the
professional educator is and does as a person is a dynamic factor in every
educational function that he carries out. His effect upon others is contingent upon
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his behaviour as a person. This applies not only to the direct teaching function but
to the esteem in which the teaching profession is held and to the educators’ role as
a citizen contributing to the educated person. Then, for the professional educator
means focus on a personality and what the professional educator is and does as a
person, his attitudes, ethical standards and value commitments, life shaping
interests, mental health, and understanding.
 AN EXPERT
The professional educator must know his teaching field as fact and as
discipline. He should be a specialist in the teaching-learning process and in
understanding learners.
 DECISION MAKER
The professional educator is cast in the role of making far-reaching decisions
of grave importance within a framework of personal independence. It is the
professional educator who must decide what shall fill the fleeting hours when
school is in session and what shall be a part of out-of-school activity. His success,
in making what prove to be sound decisions, will be the measure of his status as a
professional.
 ADJUSTED PERSON
To be fitted for trusteeship a person must be captured by an ideal, a self
image committed to moral and intellectual excellence. The needed image is that of
a teaching scholar who has a genuine interest in learning and continuing to learn,
has the urge to share knowledge in ways to help others in turn to develop
competence and genuine interest in learning. So, the teachers as professionals play
very important role in the nation building process.
It is the teacher who shapes the personality of the students and attempts to
make them good citizens. The success of any educational system depends on the
Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 160

teachers. If the teacher is efficient and conscientious, one can be confident about
nation’s future, but if he is half hearted in his job, he cannot deliever the goods
expected of him. Teacher should be a great soul characterized by integrity,
simplicity, sincerity, large-heartedness, love and faith and deeply committed
towards his profession to meet the changing socio-political situation because it is
just his enlightened devotion and sense of duty, which can bring about a
renaissance not only in education but in the whole of national life.
Unfortunately we lack such teachers today. Majority of teachers today lack
the teaching competencies, abilities, qualities, will, desire, aspiration and
commitment. Today we do not have teachers who can put in their best and inspire
and direct their students to think, act, believe and value what they ought to and
must do. The teaching profession lacks teachers with enough courage and boldness
to continue believing and holding on to high morals, ethics and behaviour norms
and have faith in the profession despite all odds and adversities. Today teachers do
not possess enough conviction, compulsion and desire to make these values and
code of conduct as the direction forces not only of their own, but that of their
student’s lives and activities as well. The system also lacks teachers who had
sufficient sensitivity and sensibility to appreciate their responsibilities of acting as
model teachers and exemplary figures for students to copy or imitate.
It is, therefore, sure that together with an optimum level of teaching skills,
managerial efficiency, and professional capacities, the job of teaching and
education would have got performed in a much more effective, efficient, dignified
and professional manner than what one can claim it to be today.
DIMENSIONS OF PROFESSIONAL TEACHERS
The professional adjustment of teachers is simply adjustment towards
teaching profession.
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Personal factors : such as willingness to improve in every walk of life especially
in teaching profession, frustration-satisfaction, interest in this profession and
related activities, care for self-prestige, workload, freedom to improve, recurrent
efforts without depression, confidence, strong will power, progressive outlook,
receptivity to new progressive conditions, self-confidence and self-improvement
are key factors to affect professional adjustment.
Social factors : such as teacher’s outlook towards, management/ authorities/
government, students’ relationship, guardian relationship, colleagues relation- ship
and relationship with principal, staff-members and management. Community
contact cooperation, democratic approach and favour to co-education are salient
features for professional adjustment of teacher’s and which have been included in
the tool of this study.
Economic factors : Major monetary factors are salary given to teacher’s per
month, salary as per their need and in time, other monetary benefits related to
examination duties, answer book checking and working as invigilator and other
related factors. Retirement benefits like pension, gratuity, G.I.S. etc. Tuitions, any
reward, honoraria and any other benefits play major role in adjustment of teacher’s
in their profession.
Academic factors : Teacher’s outlook towards book’s, library, laboratory
activities, classroom teaching-learning process and syllabus etc. interest in nature
of teacher’s work, desire for academic improvement, curiousity about examination
result and thereafter in-depth analysis in case of poor results, devoting himself to
improve qualification, motivate students for qualification, ability to explain books
and concept to students, are the factors, which affect professional adjustment of
teachers.
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Cultural factors and school activities : Teacher’s interest in cultural refinement,
extra-curricular activities, annual and other college functions, recreational
programmes, science exhibition, P.T., N.C.C., Scouts, sports, debate, drama, dance,
hobby classes, tree plantation, mid-day meal programme, special day, teacher’s
day, health checking, national festivals or any other activities, play a major role in
his professional adjustment.
Work-culture and school atmosphere : Teacher’s inner relationship with
students, colleagues, staff, guardians and authorities without any prejudice. Their
interest in classroom, official activities and in the extra work assigned by principal
and authorities, school atmosphere are the factors that indicate the adjustment of
teachers.
Their general awareness such as teacher’s consciousness about books,
educational courses, happenings in day-to-day life, his awareness about purpose for
which certain activities like books and lessons are prescribed.
Personal morality : Character and conduct, honesty, integrity, devotion to duty
and punctuality are the most essential factors for teacher’s professional adjustment.
Beside these, following factors also affect professional adjustment, they
have indirectly crept up in some of the items of the tool used here :

Full confidence and faith in the purity of this profession.



Unconditional commitment towards nobility of the profession.



A sense of pride towards teaching profession.



Determination of life long stay in the teaching profession.



Taking classes regularly.



Completing the prescribed syllabus in time.



Regular evaluation of students’ progress.



Participating actively in organizing co-curricular activities.
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Developing good habits in students.



Caring for students, acting and behaving like a counsellor.



Acting as friend, philosopher and guide.



Strong desire for professional development.



Visiting institutes of excellence and share experiences with the
teachers and experts for updating knowledge.



Participating in the profession and its organization with a positive
attitude towards professional development and all round development
of students.



Suggesting

measures

and

acting

accordingly

for

all

round

effectiveness of the institution and students.


Keeping oneself informed of the innovations in the field of education,
educational technology, methods of teaching and preparation of
learning

materials

through

attending

courses

for

continuous

orientation.


Adherence to professional ethos and professional ethics so as to reinstate the profession to its prinstine status.



Extending cooperation to fellow teachers and students.



Adherence to code of conduct and behaving democratically
throughout.



Cooperation in the regular inspection by school administrators,
inspectors, principals and supervisors.



Being answerable to students, society and school administrators for
whatever is done by them in the classroom and in the campus.
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Physical and psychological conditions: such as arrangement of light, water,
proper building, feedback, autonomy, participation, collaboration, teacher’s,
empowerment, learning opportunities, reward-support etc.
Above mentioned factors have been found to affect teachers’ professional
adjustment to some extent.

CONCLUSION
In this study, some dimensions have been identified which itself prove that
teaching is a profession and teachers are professional. For professional adjustment
of teachers , professional commitment and job satisfaction are essential conditions.
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Relationship between test anxiety and academic performance of
upper primary pupils of kerala
Dr. K.P. MEERA13
PREETHI FRANCIS14

INTRODUCTION
The objective of education is to make desirable change in all the three
domains of one's personality, that is, cognitive, affective and psychomotor. In
order to determine the extent to which these objectives have been achieved, it is
necessary to have systematic comprehensive and continuous evaluation. Now-adays the academic performance of a student is tested with the help of tests that
measures the students' written performance. Although examinations at best are not
regarded with joy and high anticipation by the masses of students, those who have a
more mature outlook recognize the inherent fairness as well as the disciplinary
value of carefully constructed, thorough going examinations which challenge them
to make rigorous and systematic preparation throughout the term. Outstanding
performance in the examination contributes further to their sense of maturity and to
their determination to maintain a high standard of scholarship.
Test anxiety is one of the more serious academic handicaps among students
today. School programs many guidance services to reduce the Test anxiety of
students. Examination stress and Test anxiety are pervasive problems in modern
society. Test anxiety generally causes decrements in performance and undermines
academic achievement. The development of effective therapeutic interventions for
13
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reducing its adverse effects will continue to be an important priority for
counsellors, psychologists and educators. Burns (2004), Hurmen (2000), Miller
(2007) and Putwain (2009) conducted studies on Test anxiety and it was found that
Test Anxiety influences the academic performance of the students. Huberty (2010)
studied Test and Performance Anxiety and reported that Test Anxiety can have
significant negative effect on a student's ability to perform at an optimal level.
Need and significance of the study
Fear and anxiety are part of life. The failure fear is not the sole cause of
anxiety. Other factors underlined in the Test Anxiety are the expectations of the
parents and the social status problems. Parents push their child to study more and
more without giving them time for recreation activity and create a competition
mentality in the mind of their children to score more marks n tests and thereby they
increase their social status.

When anxiety becomes overbearing it draws the

student into depression and suicidal urge creeps in. But at the same time, moderate
level of Test Anxiety acts as a motivational factor in the test performance.
Achievement in the field of education decides the future goodness of a student.
Upper primary pupils need protection, care and support from the parents as well as
from the teachers. Since test anxiety and academic performance of upper primary
pupils decide their future the investigators felt a strong need to study about these
variables.
Statement of the problem
The present study is stated as Test Anxiety among Upper primary pupils – a
study based on gender.
Variables of the Study
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Independent variable
Test Anxiety of pupils
Dependent variable
Academic performance of pupils
Objectives of the Study
1.

To find out whether there is significant difference in the mean scores of Test
anxiety between girls and boys for the total sample.

2.

To find out whether there is any significant difference in the mean scores of
Test Anxiety between girls and boys in rural schools.

3.

To find out whether there is any significant difference in the mean scores of
Test Anxiety between girls and boys in urban schools.

4.

To find out the relationship between Test Anxiety and Academic
Performance for the total sample and sub samples based on gender and
locale.

Hypotheses
1.

There will be significant difference in the mean scores of Test anxiety
between girls and boys for the total sample.

2.

There will be significant difference in the mean scores of Test Anxiety
between girls and boys in rural schools.

3.

There will be significant difference in the mean scores of Test Anxiety
between girls and boys in urban schools.

4.

There will be significant relationship between Test Anxiety and Academic
Performance of the total and sub samples based on gender and locale.
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Sample used for the study
Six hundred upper primary pupils from two districts of Kerala were selected
as sample of the study.
Tool
Scale of Test Anxiety (Meera and Preethi, 2011).
Analysis and Interpretation
Test of significance of difference in means of the Test Anxiety between girl
and boys were found out and it is given as Table 1.
TABLE 1
Test

of

Significance

of

difference

in

mean scores of Test Anxiety between Boys and Girls (Total)

Variable

Category

Mean

SD

Test

Boys

110.41

19.41

Anxiety

Girls

't'

5.941
109.21

Level

of

significance

0.01 level

19.561

As per Table 1 mean scores of Test Anxiety obtained for boys and girls are
113.74 and 104.84 respectively. The 't' value obtained is 5.941 which is greater
than the value required for significance at 0.01 level. This shows that there is
significant difference between boys and girls in their level of Test Anxiety. Since
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high mean scores are obtained for boys, the study reveals that boys are more prone
to Test Anxiety compared to girls.
Test of significance of difference in mean scores of Test Anxiety of Rural
girls and boys were studied and the following results were obtained. It is given as
Table 2.
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TABLE 2
Test

of

Significance

of

difference

in

mean scores of Test Anxiety between Boys and Girls (Total)

Variable

Category

Mean

SD

Test

Boys

110.41

19.41

Anxiety

Girls

Level

't'

significance

0.507
109.21

of

NS

21.22

The mean scores of Test Anxiety obtained for boys and girls in rural schools
are 110.41 and 109.21 respectively. The 't' value obtained is 0.507 which is less
than the value required for significance even at 0.05 level. This reveals that there is
no significant difference between boys and girls in the rural area regarding the level
of Test Anxiety.
When the analysis was conducted for finding out the difference in mean
scores of the Test Anxiety of urban school boys and girls the following results were
obtained.
TABLE 3
Test

of

Significance

of

difference

between

Mean Scores of Test Anxiety of Urban boys and girls
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Variable

Category

Mean

SD

't'

Test

Boys

109.59

17.00

Anxiety

Girls

0.811
107.98

Level

of

significance

NS

17.72

Table 3 illustrates that mean scores of Test Anxiety obtained for boys and
girls in urban schools are 109.59 and 107.98 respectively. The 't' value is 0.811
which is less than the value required for significance at 0.05 level. This clearly
shows there is no significant difference between boys and girls in urban schools in
their level of Test Anxiety.
The investigators studied the relationship between Test Anxiety and
Academic performance using Pearson's Product moment correlation 'r'. The
correlation between Academic performance and Test anxiety of the whole sample
was studied.
TABLE 4
Correlation

of

Test

Anxiety

and

Academic Performance for the Total Sample N = 600
Variables
Test
Academic

r

't' value

-.277

7.05

Anxiety

Performance
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As per the table, the correlation obtained between Test Anxiety and
Academic Performance for the total sample is .277. It shows a low relationship
between the variables.

Negative sign indicates that Academic performance

increases or decreases according to the variation of Test Anxiety. The correlation
obtained between the Academic Performance and Test Anxiety for the upper
primary pupils were well in excess of the limits set for significance at 0.01 level.
This indicates that a real association between Test Anxiety and Academic
Performance for the upper primary pupils.
The correlation between Test Anxiety and Academic Performance for boys
was studied and the results are given as Table 5
TABLE 5
Correlation of Test Anxiety and Academic Performance for Boys N = 300
Variables
Test

Anxiety

Academic

r

't' value

-.323

5.89

and

Performance

The above table shows the correlation obtained between Test Anxiety and
Academic Performance for Boys. The value obtained is .323. It shows that there is
a low relationship between the two variables. The correlation obtained between the
Academic Performance and Test Anxiety for the upper primary pupils were well in
excess of the limits set for significance at 0.01 level as the obtained 't' value
exceeds the limit set for significance at 0.01 level. This shows a real association
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between Test Anxiety and Academic Performance for the upper primary school
pupils.
Correlation between Test Anxiety and Academic performance of girls were
studied and the results are given as Table 6.
TABLE 6
Correlation of Test Anxiety and Academic Performance for Girls N = 300
Variables
Test

Anxiety

Academic

r

't' value

-.236

4.19

and

Performance

As per the table, the correlation obtained between Test Anxiety and
Academic Performance of girls is .236. It shows a low relationship. The obtained
't' value is 4.19. This shows a real association between the two variables.
Correlation of Test Anxiety and Academic Performance of rural and urban
sample were studied and the following results were obtained.
TABLE 7
Correlation

between

Test

Anxiety

and

Academic Performance of rural (N=294) and Urban samples
r

t value
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Test

Rural

Urban

N=294

N=306

-.274

-.285

Rural

Urban

4.87

5.18

Anxiety

and
Academic Performance

As per the above table, the correlation of Test Anxiety and Academic
Performance for the rural and urban sample are .274 and .285 respectively. This
shows a real association between the variables. The 't' values are also significant.
This again shows the real association between Test Anxiety and Academic
Performance of Rural and Urban Upper primary pupils.
From the analysis it is clear that Academic performance of pupils are
influenced by their Test Anxiety.
Educational Implications of the Study
The investigators found out that there is no gender difference in the test
anxiety of upper primary pupils. Both boys and girls have test anxiety. The study
also revealed that there is a significant relationship between Test Anxiety and
Academic performance of boys and girls in urban as well as in rural schools. In the
changing scenario most of the students are not so test anxious. The introduction of
continuous and comprehensive evaluation and grading system helped a lot to
reduce the Test Anxiety of students. They should not be haunted by success or
failure consequences. Too much test anxious students may be provided good
counselling. Schools may arrange facilities for that. Teachers must give courage
and confidence to test anxious students. Teachers can help the test anxious students
Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, ISSN
2278-2435, Vol. 1, Issue- 3, November 2012
Page 177

by making them develop good study habits and strategies. Test anxious students
are a problem of worry for parents also. So it is the teacher's duty to provide
scaffolding to such students.
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Physical Education in Undergraduate Colleges of South
Kolkata
Kavita Sarkar15
Abstract

Physical Education is an integral part of the total education
process. It is a means to achieve the all round development of the
personality of an educand-his physical intellectual, moral, social,
spiritual and character development. The various Education
Commissions and National Policy of Education have recognized
the importance of Physical Education and have proposed to make
it compulsory in the educational institutions highlighting the
concern for the physical fitness of the child. Now the question
arises- Is the importance of Physical Education really recognized
by the educational institutions or is it more so theoretically. This
small empirical study endeavours to find out the provisions of
games and sports in various degree colleges and the initiatives
taken by college authorities in promoting physical activities.

Introduction

Mind and the body are inseparable and they function as an integral part of
our functioning as individuals. A sound mind exists in a sound body and a sound
body presupposes a sound mind. Poor health, postural defects, spondilitis,
15
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overweight, underweight, defective eye-sight, and so on, are some of the major
problems faced by our pupils. This necessitates a serious thinking into redefining
the scope, objectives and meaning of education. Education has its responsibility in
the all round development of a child. It helps in maintaining a physically fit body,
psychologically sound mind and socially desirable out look in a child. Increased
pressure placed on the students with respect to academic performance limits their
participation in physical activities.
The Indian Education commission(1964-1966) while emphasizing the importance
of Physical Education says “It must be emphasized that such education contributes
not only to physical fitness but also to physical efficiency, mental alertness and the
development of certain qualities like perseverance, team spirit, leadership,
obedience to rules, moderation in victory and balance in defeat.”
The National Policy of Education(1986) has recommended: “Sports and physical
are an integral part of the learning process and will be included in the evaluation of
performance. A nation wide infrastructure for physical education, sports and games
will be built into the educational edifice….Yoga will receive special attention’.

Physical Education comes as an appropriate sub-system of our educational system
and offers practical hints for total development in the following ways:
 Specialization in physical education discipline offers good job opportunities
in universities, colleges, schools and various government and private sectors.
Apart from the above mentioned organized sectors, self employment centres
like coaching centres(football, cricket, basketball),Yoga therapy clinics,
Physiotherapy clinics prove very beneficial to individuals in earning a decent
living.
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 An individual is facilitated in having a wide scope of learning by himself
through the medium of physical activities in an educational atmosphere. The
students can experiment with their innate talents in order to evaluate
themselves and put into practice their worth. Physical activities improves
students performance, elevates test scores & classroom behaviour.
 Many benefits to the brain has been directly linked to being physically
active. It has been found that physical activity triggers the production and
flow of BDNF(a brainderived neutrotrophic factor).BDNF is a chemical that
helps neuron communicate with one another. With increased BDNF
circulating in the brain, a greater amount of neurons are able to exchange and
retain information enabling individuals to understand, comprehend
,remember and retrieve more information and at a quicker rate.
 Another benefit of physical activity is an increased blood flow to the brain
which provides more oxygen to it and helps in reducing stress.
 The qualities like sportsmanship, obedience, team spirit, cooperative effort,
loyalty and readiness to serve can be acquired through physical education.
.
Objectives of Study: -

The following objectives of study were framed:
To find out the provisions for games and sports, especially Yoga in the colleges.
To find out the initiatives taken by College in promoting physical education
activities.
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To find out the status of physical education instructor in the colleges.
To find out the initiative taken by the colleges authorities in organizing seminars
and workshops on Physical Education in the colleges.
To suggest measures for improvement if necessary.

Methodology:

Type of Research- In the present study a survey was conducted in various degree
colleges to collect description of the existing infra- structural facilities available
with respect to physical education and to suggest measures for improvement
wherever necessary.

Sample- The study was conducted in 10 renowned undergraduate colleges in south
Kolkata under Calcutta University.

Tool- Unstructured interview with the faculty members connected with the
physical education programme was used as a tool for gathering information
relevant to the present study. The interview permits greater depth of response
which is not possible through any other means. A series of open ended questions,
one at a time were asked. The responses were carefully noted down. These have
been presented in the table given below-:
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TABLE SHOWING PROVISION OF PHYSICAL ACTIVITIES IN SOME COLLEGES OF SOUTH
KOLKATA
Name of the

Ashutosh

BasantiDevi

CharuChandra

Deshbandhu College Jogamaya Devi

College

College

College

College

for Girls

College

Paid Physical

No

Yes; Paid from the No

No

Contractual full

Instructor
Own

College Fund
Yes

Small ground

time teacher
No

Playground
Annual Sports:

Ground reduced due

No

to recent construction.
Sports held in its Sports in

Sports in Rabindra Sports if held takes

Sports held in

own ground.

Sarobar

place in Deshapriya

Harish Park or

Park.

Ladies park.

Deshapriya Park

or Hastings House Playground.
Ground
Gymnasium

Yes, only for

Yes

No

No

No

Yes; Also

No

No

Yes

Badminton,

Recently provision

Kabadi,Badmint

has been made for

on,Basketball,Cr

males
Yoga

No

Aerobics
Outdoor Games:

Badminton &

Kabadi, KhoKho,

Basketball(rare)

Karate,Volleyball, Football, Cricket,
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Football,

Badminton,

Cricket,

Basketball.

Swimming.

Badminton &

icket.

Volleyball.

Rowing(rare)
Indoor Games:

Carrom

Carrom

Carrom

Carrom

Carrom

TableTennis

TableTennis

TableTennis

TableTennis

TableTennis

Chess

Chess

Chess

Chess

Chess

Room for Sports

Union Room

Students’ common

No

Separate room

Equipments

&Tent

room

N.S.S.; N.C.C

Actively

Actively involved

None

Actively

Actively involved

involved
College initiative.

involved

Students Union

Full cooperation

Actively involved

Heath checkup;

Provides for

mainly takes the

of College in

in participating in

Blood donation.

uniforms,ticketfa

initiative for

promoting games

various inter-

re.Sends

games; for

and sports.

colleges as well as

students for

procuring

Participants are

inter University

National,Internat

Equipments.

allotted 10/15

Tournaments.

ional level

marks in written

participation.

papers.
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(Contd)
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I
Women’s
Name of the College Kishore Bharati

NewAlipore College

Sarsuna College

Bhagini

Vivekananda

Christain

College for Girls

College

Paid instructor for

No

Nivedita College
Paid Physical

No

No

No

Instructor
Own

N.S.S.
No

No

No

Own play- ground

No

Playground

Sports in Rabindra
Annual Sports:

Sports in Islamia

Sarobar Playground.

Ground.
Gymnasium

No

Sports held in its
Sports held in Corporation

own ground.

ground.
No

No

Ex-students look

No

after Gym.
Yoga

No

No

No

No

No

Outdoor Games

Cricket,

Cricket, Football.

Badminton, Cricket, Football,

Cricket

None

Volleyball, Rowing

Badminton.

Carrom

Carrom

Carrom

Carrom

TableTennis

TableTennis

TableTennis

TableTenn

Chess

Chess

Chess

is

Football, Badminton.
Indoor Games:

Carrom, Chess
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Chess

Room for Sports

Union Room,

Equipments

Office.

N.S.S.; N.C.C

Very less.

Common Room

Equipments kept in Almirah

Separate room

Common

of Staff room

present

Room

Participates in Activities None

Very deeply

Involved

of N.C.C.

involved in

in

activities of N.S.S. activities
& N.C.C.

of N.S.S.

Sends players for

Sends players for

A plan for

participating in various Initiative it has been

participating in various inter-

participating in

starting a

inter-college

possible to procure 72

college tournaments.

various inter-

gym is

tournaments organized

lakhs from U.G.C.for

college

being

by the university of

setting up a sports

tournaments.

thought of.

Calcutta.

Complex where there

College initiative. Sends players for

Through college

will be provision for
Basketball Court
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Analysis of the study:
Physical Instructor:- The table shows that out of the ten colleges surveyed
in South Kolkata, only three of the colleges have a paid physical instructor.
Two are contractual full timer and one is a part time teacher. In the rest of
the colleges, the faculty members connected with other disciplines like
Associate professor of Commerce in Charuchandra College, Professor of
Mathematics in NewAlipore College, Professor of Geography in
Vivekananda College for Girls as well as Ashutosh College look after games
and sports. They are of the opinion that if colleges are provided with a full
time physical instructor the pressure on them would be lessened and more
students could be motivated towards physical activity.

Playground and Annual Sports: It is heartening to find that Annual Sports
are conducted in all the Colleges although only Ashutosh College has its
own big playground. Two other Colleges have a small ground. In
Deshbandhu College, a building (for computer education) has been
constructed which has reduced the space of the playground much to the
disappointment of the students. Urban areas suffer from the problem of
paucity of space.

Gymnasium: Ashutosh College has its own gym only for men. It is
conducted by a trained instructor on Mondays, Wednesdays and Fridays. In
BasantiDevi College the part time teacher and in Vivekananda College for
Girls, the ex-students of College conduct the gym classes. None of the other
colleges have provision for gym.
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Yoga: Only in two Colleges out of the ten Colleges Yoga is practiced. None
of the other colleges have provision for Yoga .Here it should be mentioned
that The National Policy Of Education 1986 had proposed to make Yoga
compulsory in the educational institutions.

Outdoor and Indoor Games: All the Colleges have a provision of Carrom,
Chess and Table Tennis, and one or the other outdoor game is atleast played
in all the Colleges.

Room for sports Equipments: None of the colleges excepting the two have
separate room for keeping the sports equipments.

N.C.C. and N.S.S: Activities connected with N.C.C. & N.S.S. have
received a boost in the recent years in almost all the colleges. Special
camps(once a year) and Regular camps celebrating the various World Days
are organized under N.S.S. This year the special camp organized by
Charuchandra College was adjudged the best and the teacher in charge of the
N.S.S. as the best N.S.S. officer. In summer camps, Mountaineering,
Trekking, different kinds of water sports are taught to the students. In special
camps which are mostly held in rural areas, free health check up mostly of
the old, eye check up; teaching of dance, music, language, mathematics to
poor children; distribution of stationary, old clothes, food items and other
such activities are undertaken. On the last day of the camp, various
competitions are held and prizes are distributed. Activities under N.C.C.
include, preparing students for Republic Day celebration. The N.C.C.
Officers escort the students to the pre Republic Day camps. Other activities
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include participation of the students in celebrating the traffic week,
controlling traffic during Durga Puja, planting trees, participation in
National Integration Camps, taking part in dance, music, drawing, Rangoli
competition and so on.
College initiative: Almost all the colleges have two or more talented sports
persons. The college takes the initiative of sending the students to various
Inter College as well as Inter University Tournaments. Attendance is relaxed
for the students participating in various tournaments, N.C.C. and N.S.S.
Some colleges provide uniform to the students and also pay for their travels.
Special marks are allotted in the college tests to the students participating in
annual as well as daily physical activities. The college places the proposal
before the government for financial help in order to buy sports equipments
and other such related issues. Some financial help is provided by the
government.
Seminar and Workshops on Physical Education: None of the colleges
have conducted any seminar on physical education. However, BasantiDevi
College is planning to organize a seminar in January 2013.
Suggestions:
 Physical Education as an elective subject should be introduced in
more and more colleges. This should be done just not for the
namesake or for creating a few job opportunities but for creating the
competitive sports personalities who can represent their nation and
can bring a change in the society.
 Regular Seminars and workshop should be organized which can be of
great help in motivating students towards physical activity. A positive
attitude towards games and sports can be developed in the students if
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they are made aware of the innumerable potentialities of physical
education.

Conclusion:
The realization of the goals of education in the true sense is impossible
unless physical
education marches majestically along with other disciplines. The
potencialities and scope
of physical education are tremendous and they have to be realized. National
security depends to a large extent on its able bodied citizens. The initiatives
taken by the colleges of south Kolkata in promoting games and sports are
praiseworthy no doubt, but the infra structural facilities available is too poor.
The government should provide for a permanent full time physical instructor
in every college and improve the infra structural facilities. All possible
efforts should be made in bringing physical education on the same footing
with other disciplines.
It is high time that parents should also realize the importance of physical
education. They should not discourage their wards from participating in such
activities as N.S.S., N.C.C., games and sports. Healthy, strong, physically
and mentally fit citizens are an asset to any nation.
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Secondary Education in Rural Areas of
North-East India
Madhusudan J.V.16
Abstract

Secondary education is a crucial stage for the education system. The net
attendance rate as an indicator of the percent of the children who are at
or above their expected grade level (GER and NER), the proportion never
attended school as an indicator of size and composition of the out of
school children and the extent of illiteracy measured through drop-out
rates will be reflective of situation around the time when India is aiming
for universalisation of secondary education through its Rashtriya
Madhyamik Shiksha Abhiyan (RMSA). The study of scenario of education
using the data from household survey will be instructive in highlighting
the challenges in achieving the set targets under RMSA especially in the
context of rural areas of the eight states in the north-eastern region.
Keeping this in mind, the paper aims to estimate the trends and study the
inter-state differences in attendance and enrollment, drop out rates and to
study the ‘determents of school attendance’ among the eight states in the
region. Paper uses the data from two rounds of NFHS. Background
factors considered for analysis are age, sex, religion, caste and place of
residence, SLI, availability of electricity, type of house and sex of the
household head. The children included for analyses were aged 15-18
years at the time of the interview. The analysis uses the cross tabulation
and logistic regression to estimate the effect of predictor variables on
educational attainment. Fluctuating trends and interstate variations have
been observed in respect of GER, NER, percent never attended school and
drop-out rates for children in the states. According to NFHS III age and
sex, caste and religion, SLI, availability of electricity at household, and
type of household remain as important determinants of schooling.
Introduction:
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Secondary education is a crucial stage for the education system.
Youngsters enter the secondary education as children and leave it as young
adults. It is the level at which children consolidate their basic knowledge
gained in primary school. It is the level where they acquire the common
culture, build knowledge through experience and experimentation and learn
essential subjects like science, health education and technology (Briseid and
Caillods, 2004). The ‘Education For All’ goal number three “learning needs
of all young people and adults should be met through equitable access to
appropriate learning and life skills programmes”, clearly recognizes the
learning needs of adolescents. Research has documented well the rationale
for investments in education at secondary level (Schultz, 1961, Becker,
1964, Psacharopolous and Patrinos, 1993).
In India, during the recent few years various interventions to achieve
universal elementary education have been tried as a result of which much
progress has been made in the country. The recent gains are not only
positive and encouraging but they have also put positive pressure for
expansion of post-elementary education and to deal with secondary and
post-secondary levels of education. Rashtriya Madyamik Shiksa Abhiyaan
(RMSA), a centrally sponsored scheme has been launched with a vision to
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make secondary education of good quality available, accessible and
affordable. RMSA aims for universalisation of access, equity and
improvement of quality at the secondary and higher secondary stage. The
issues and challenges that are related to secondary education relate more to
inequity in access to quality education. A recent World Bank study entitled
“Secondary Education in India: Universalizing Opportunity” has identified
several options for reforms and investments in Indian secondary education.
One such option relate to the need for improved access and equity. When it
comes to educational development in India, caste, tribal ethnicity, religious
minorities and gender across all social groups remain strong markers of
disadvantage (Madhusudan J.V. et al, 2010). Also imbalance between rural
and urban with regards to educational access has also been well documented.
At such a juncture identifying a theme relating to universalisation of
secondary education covering issues, challenges and policy perspective in
the context of rural areas is very pertinent. This becomes more significant in
case of the states in the North-Eastern region. The region consists of the
states of Arunachal Pradesh, Assam, Manipur, Meghalaya, Mizoram,
Nagaland, Sikkim and Tripura. Development in education sector in the
region is not so encouraging in comparison with rest of the country. A
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growing number of children lacking basic skills in numeracy, writing,
reading and problem solving are dropping out of school at different stages.
The states in this region are very different in many ways from the other parts
of country as for as their developmental needs in the education sector are
concerned. According to District Information System for Education (DISE)
2006-2007, the states in northeastern region lag behind compared to other
states except for Mizoram and Sikkim. Keeping this in mind an effort is
made in this paper to address the serious issues of coverage and access at
secondary education level with special reference to the states in the northeastern region.
Objectives: Following are the major objectives of the study.
1. To estimate the trends and to study the inter-state differences in
attendance, enrollment and drop-out rates at secondary stage for the
states in the north-eastern region.
2. To study important ‘determents of school attendance’ at secondary
stage for the states in the north-eastern region.
Methodology: Presently, no internationally accepted indicators for postelementary education exist. However, attendance rate as an indicator of the
percent of the children who are at or above their expected grade level (GER
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and NER), the proportion never attended school as an indicator of size and
composition of the out of school children and the extent of illiteracy
measured through drop-out rates will be reflective of situation around the
time when it is being aimed for universalisation of secondary education
through RMSA. Therefore the analysis of data focused on the study of the
trends in school participation for children aged between 15 and 18 at the
time of interview. Variables considered for analysis are ‘gross enrollment
ratio’, ‘net enrollment ratio’, ‘proportion never attended school’ and ‘dropout rate’. Explanatory variables considered for analysis are sex, religion,
caste, standard of living index, availability of electricity, type of house, and
sex of the household head. All the states in the region are considered for the
analysis. The analysis uses the cross tabulation and logistic regression to
estimate the effect of predictor variables on educational attainment. As
stated earlier, the source of data for the study is NFHS, i.e., NFHS II and
NFHS III pertaining to years 1998-99 and 2005-06 respectively. The NFHS
data on education were chosen as these surveys collect data on both school
participation and grade attainment as well as on various other demographic
aspects. This allows the exploration of possible associations and to relate the
attendance rates to household economic status.
Results:
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Interstate difference in Adolescent’s school participation:
Table 1 as given below shows the interstate difference in GER among
states in the north-eastern region during two NFHS periods. Arunanchal
Pradesh stands low in GER during NFHS II while Sikkim stands low during
NFHS III. Highest GER is recorded for Nagaland during NFHS II and
Mizoram during NFHS III period.
Table 1: Interstate difference in participation by states: Gross
enrolment ratio
States

Sikkam
Arunanchal
Pradesh
Nagaland
Manipur
Mizoram
Tripura
Meghalaya
Assam

Gross enrolment ratio
NFHS II
NFHS III
Sample
141.19
770
117.69
127.69
798
140.19
162.18
149.05
154.79
144.86
150.08
131.67

519
898
725
633
633
1733

176.74
191.92
200.37
131.89
118.81
179.14

Sampl
e
848
729
1423
1225
548
671
944
1280

Table 2 as given below shows the interstate difference in NER among
states in the north-eastern region during two NFHS periods. Assam has
recorded lowest NER during NFHS II as well as during NFHS III. Tripura
recoded highest NER during NFHS II while Meghalaya recorded highest
NER during NFHS III.
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Table 2: Interstate difference in participation by states: Net enrolment
ratio
States
NFHS
II
47.94
51.87
49.12
53.17
48.81
53.24
47.44
41.65

Sikkam
Arunanchal Pradesh
Nagaland
Manipur
Mizoram
Tripura
Meghalaya
Assam

Net enrolment ratio
Sampl
NFHS
Sampl
e
III
e
770
67.57
848
798
64.88
729
519
65.57
1423
898
68.65
1225
725
54.34
548
633
63.34
671
633
69.81
944
1733
53.44
1280

Table 3 as given below show the interstate difference in percent never
attended school among states in the north-eastern region during two NFHS
periods i.e., NFHS II and NFHS III. Mizoram recorded lowest percent of
never attended school in NFHS II and as well as during NFHS III. Coming
to highest percent never attended school, Arunanchal Pradesh stands tall in
both NFHS II and III periods.
Table 3: Interstate difference in participation by states: Percentage
Never Attended School
States

Sikkam
Arunanchal
Pradesh

% Never attended school
NFHS II
6.07
17.63

Sample
52
186

NFHS III
7.90
18.27

Sample
67
137
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Nagaland
Manipur
Mizoram
Tripura
Meghalaya
Assam

10.57
7.72
5.15
7.05
14.57
15.94

78
84
48
53
132
374

9.98
6.92
3.45
7014
13.33
11.58

142
86
9
50
779
152

Table 4 as given below shows the interstate difference in drop-out
rates among states in the north-eastern region during two NFHS periods.
Arunachal Pradesh was observed highest percent drop-out during NFHS II
and Sikkim during NFHS III. Similarly, Nagaland and Meghalaya were
observed lowest drop-out during NFHS II and NFHS III.
Table 4: Interstate difference in participation by states: Percentage
Drop-out rate
States

Sikkam
Arunanchal
Pradesh
Nagaland
Manipur
Mizoram
Tripura
Meghalaya
Assam

% Drop-out rate
NFHS II
0.70
1.42

Sample
6
15

NFHS III
2.83
2.00

Sample
24
15

0.41
1.10
0.75
0.93
1.21
1.24

3
12
7
7
11
29

2.53
------0.62
---

36
87
49
42
6
61

Major Findings and Conclusion:
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The major aims of the present analysis are to estimate the trends and
to study the inter-state differences in attendance, enrollment and drop out
rates and to study the important determents of school attendance among the
states in the north-eastern region using two rounds of NFHS data sets.
Following are the major finding of the present analysis:
1. Fluctuating trends have been observed in respect of GER, NER,
percent never attended school and drop-out rates.
2. Interstate variations have been observed in respect of GER, NER,
percent never attended school and drop-out rates.
3. According to NFHS III, sex, sex of the household head, place of
residence (Rural/Urban), caste, type of household, availability of
electricity at household and SLI remain as important determinants of
schooling.
Causal educational studies have consistently found home background
i.e., socio-economic status to be an important determinant of educational
outcomes. Dreze and Kingdon, 2001, Sipahimalani, 1996, Visaria and
Visaria, 1993, Shiva et al, 1992 point out that household wealth significantly
enhances enrolment and participation of girls in particular. The absence of
adequate resources hampers learning in developing countries through poor
nutrition, health, home circumstances (lack of books, lighting or places to do
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homework) and parental education. It discourages enrolment and survival to
higher grades, and also reduces learning in schools, (Servaas van der Berg,
2008). EFA Global Monitoring, 2007 also identified poverty as one of the
important factors which limit school attendance and has shown the large
gaps in school access between richest and poorest households.
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